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Coeur d’Alene School District No. 271

INSTRUCTION 2100

Curriculum Development, Implementation and Evaluation

The Board has the authority and responsibility to adopt and carry on a total educational program
that strives to meet the objectives established by the District, State and Federal guidelines. The
Board is responsible for curriculum adoption and must approve all significant changes, including
the adoption of new primary instructional materials, new courses and modification of existing
courses before such changes are made. The Superintendent or designee is responsible for making
curricular recommendations. The curriculum shall be designed to accomplish the learning
objectives and goals for excellence consistent with the District’s educational philosophy, mission
statement, objectives, and goals. The district shall maintain a curriculum management plan that
elaborates upon these expectations.

The District relies on the work of Grant Wiggins and Jay McTighe in defining curriculum as “the
specific blueprint for learning that is derived from desired results, as defined by content and
performance standards.” A resource or textbook is not a curriculum. Rather, curriculum should
specify the experiences, instruction, assignments, and assessments students will need to achieve
the desired results. Desired results can be defined as what students should be able to know, do,
and understand as a result of their learning. In addition, curriculum should serve to both focus on
what is essential in student learning and to connect learning within and across content, grade
levels and schools.

Curriculum should be standards-based, and provide a clear, valid and measurable set of standards
and objectives aligned to state and national curriculum standards. Research indicates that such
curriculum provides the foundation for a cohesive effort to improve student achievement. Quality
curriculum will:

e Ensure that all students receive appropriate instruction.

Ensure the consistency of what is taught among teachers within the same grade or subject
area and across grade levels.

Contribute to high achievement for students over time.

Increase a school system’s ability to use resources effectively.

Ensure alignment of the written, taught, and assessed curriculum.

Provide equitable access to the curriculum for every student.

The written curriculum will be made available to the public on the District website.

Curriculum Development

A written, sequential curriculum shall be developed for each course and subject area in order to
ensure an equitable education for the District’s students. It shall also address content and
program area performance standards and District education goals, and shall be constructed to
include such parts of education as content, skills, and thinking.
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The curriculum shall have a consistent format. The Superintendent or designee shall provide
clear direction for their design and shall inform the Board of plans for the development of new
curriculum and the elimination of existing curriculum. The Board may establish overall
curriculum goals. Curriculum requires Board approval.

Curriculum Implementation

Instructional personnel are required to teach the District’s curriculum. In the implementation of
the curricula, teachers shall utilize appropriate instructional methodologies and materials
necessary to meet a wide variety of student needs. The Board shall hold the Superintendent
accountable for the implementation of curriculum, including but not limited to:

e Training the staff in best practices in the delivery of curriculum.
e Monitoring the delivery of curriculum.
e Providing equitable access to curriculum.

Curricular materials and instructional approaches will be grounded in research. The staff and
administration will suggest materials and resources, to include: supplies, books, materials, and

equipment necessary to meet the goals of the education program.

Curriculum Evaluation

The District will regularly review curriculum as part of the strategic planning process to
promote equity, giving all children the opportunity to learn essential content, and to provide
opportunity for deeper and more complex study. A curriculum review cycle and timelines for
curriculum development and analysis shall be included as part of the strategic plan.

The Superintendent or designee shall evaluate the curriculum for efficiency, effectiveness, and
equity. In all program areas and at all levels, data regarding student mastery of curriculum shall
inform the improvement of the curriculum design and implementation process. Analysis of the
curriculum will employ a variety of assessments and various sources of data collection in
determining the effectiveness of the written, taught and tested curriculum. The Superintendent
or designee shall report to the Board on the status of District curriculum through the annual
strategic planning process.

All courses of instruction shall comply with State statutes and the rules of the State Board of
Education.

Cross Reference: 2800 Objectives
Legal Reference: 1.C. § 33-118 Courses of study—curricular materials—online
courses
I.C. § 33-118A Curricular Materials—Adoption Procedures
I.C. § 33-512 Governance of Schools
I.C. § 33-512A District curricular materials adoption committees
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I.C. § 33-601 Real and personal property—acquisition, use or
disposal of same

I.C. § 33-1601 et seq. Courses of Instruction

IDAPA 08.02.01 et seq. Rules of the State Board of Education

Policy History:
Adopted on: 2/3/14
Revised on: 11/5/18, 12/2/19
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Coeur d’Alene School District No. 271
INSTRUCTION 2100P

Curriculum Development

Subject-area written curriculum guides shall be developed for all grade levels or interdisciplinary
subjects in the District. These guides are designed to ensure consistent instruction across the
District. The revision of the guides shall be adopted by the Board. The components of the
written curriculum guides shall include:

e State and national standards.

e Connections within the curriculum to the District’s Portrait of a Graduate.

e Objectives that specify what, when and how the actual standard is performed, and the
amount of time to be spent learning.

e Assessment evidence that states the skills, knowledge, and concepts to be assessed as
well as the alignment between objectives and district and/or state performance
assessments.

e Specific, documented prerequisites or descriptions of discrete skills or concepts required
prior to the learning.

e A delineation of primary instructional resources to be used, supplementary materials or
instructional resources to be used, and a statement of the “match” between the basic text
or instructional resources and the curriculum objectives.

e Specific examples for approaching key concepts or skills in the classroom.

e Opportunities for differentiation, re-teaching, and extensions.

Additional components recommended for inclusion in the course pacing guide are:
e Philosophical principles underlying the course content.
Enduring understanding or big ideas present in the learning.
Essential questions that will provoke thinking, understanding, and transfer of learning.
Opportunities for student self-assessment and reflection.
Explanations of common misconceptions in student learning.
A pacing calendar and course overview.
Explanations of alignment to learning in future courses.
Tips for success in managing potential student struggling points as well as classroom
management tips for the learning experiences.
Evidence-based best practices for technology integration.
e Academic Vocabulary
e Embedded thinking strategies

Curriculum Implementation

To successfully manage the necessary tension between upholding standards for students while
maintaining the flexibility to reach each student’s unique needs, it is important to identify which
curriculum components will be tightly held, or non-negotiable decisions made at the District
level, and which curriculum components will be loosely held, or managed at the classroom or
building level.
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Those components that are tightly held, or non-negotiable, require Board approval to revise and

amend. Those components that are loosely held, or school-based components, do not require
Board approval to revise. The following chart clarifies these components.

Locus of Curriculum Component Explanation
Control
System-Wide Vision, Mission, and Goals Core beliefs

Decisions, Tightly
Held and Non-
Negotiable

Standards

National and state standards, priority standards,
outcomes, student expectations, and objectives.

Instructional Model

Student-Centered, equitable, engaging instruction
that employs concepts of purpose, essential skills,
agency and knowledge.

Aligned Primary Resources

Textbooks and District resources.

Curriculum Guides

Year-at-a-glance and semester scope of curriculum,
unit targets and success criteria, assessments, and
progress monitoring tools (some formative).

Formal Assessment

National and state assessment, criterion-referenced
assessments, summative, diagnostic and benchmark
assessments.

School-Based
Decisions, Loosely
Held and Flexible

Lesson Planning

Daily and weekly lesson plans developed from
curriculum guides, which can integrate relevant and
timely topics and events. Teachers should have the
autonomy, flexibility and responsibility to meet
student needs.

Instructional Delivery

Instructional strategies and innovative approaches
that fit within the instructional model.

Aligned Supplementary
Resources

Supplemental resources and materials that enhance
the coherence of the total curriculum without
supplanting the major instructional resources.

Response to Student Needs

Differentiation, collaborative grouping,
programming, enrichment, remediation, monitoring
and feedback.

Instructional Evaluation

Additional formative assessments to inform
instructional decisions.
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Curriculum Evaluation

The Superintendent or designee shall:

e Evaluate existing educational programs on a regular cycle, as expressed in the
curriculum management plan.

Maintain a cycle for the evaluation and revision of educational programs.

Evaluate the educational programs for efficiency and effectiveness using the
criteria that may include but not be limited to:

o

o O O

o

District end-of-course assessments for selected core objectives across all
levels;

State and national assessment data including standardized tests and
criterion referenced tests;

Teacher-made tests;

Ongoing classroom evaluation;

Communication assessments such as reading, writing, speaking, and
listening assessments;

Samples of student work and/or narrative reports passed from grade to
grade;

Samples of students’ creative and/or performance work;

Performance assessments;

Surveys of carry-over skills to other program areas outside of school; and
Community, student, staff, and teacher surveys/input.

e Report to the Board at least once a year on the status of District educational

programs.

Controversial Topics

The Board acknowledges that certain curriculum topics may be objectionable to some parents
and students. Such objections shall be handled in accordance with Policy 2530 Instructional

Material Review.

Procedure History:

Promulgated on: 12/2/19

Revised on:
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SR Coeur d’Alene Public Schools NEW COURSE PROPOSAL FORM - 2100F1
* *  DIVISION OF TEACHING AND LEARNING .
“~e2>y®  INVEST | INSPIRE | INNOVATE Due: November 1 Annua"y
LALEN®! Date of Last Update: 6 January 2020
Course Title:
Initiator: | School/Department:
NATURE OF REQUEST
] | Standard credit [J | Special Education | Honors
New Course - -
select one: [ | Advanced Placement (AP) [0 | Intervention O Magnet
' [ | Professional / Technical ] | Gifted and Talented ] Hybrid / Online
OR
Change in Course - [ | Change in course description [ | Change in title (will require a new code)
select one: ] | Change in prerequisites U Change in credit distribution (will require a new code)
[J | Change in course length
Student

Prerequisites
for Placement:

MEETING STATE AND FEDERAL REQUIREMENTS-
Follow this LINK to find required information to include in the box below - Go to Page 3 to link to content area / course description.

State Course
Assignment
Code:

State

Requirements for
Teaching Course:

| CTE Industry Certifications: |

| CTE Director initials |

REQUIRED DOCUMENTS (please provide as an attachment; templates available on MyCdaSchools > Curriculum)
COURSE PACING GUIDE - rationale, essential questions, objectives, desired outcomes, assessments, timeline - time spent on
each section. Please only use district template.

NOVEL RATIONALE: required for new courses that use fictional / non-fictional novels for whole group instruction.

COURSE DESCRIPTION

Required for new courses. New course description to be included in the school catalog and/or handbook. When appropriate include
old course description with changes. Schools are encouraged to use the state course description.

Credits:

Course
length:

] Semester | [] Year

] Trimester

ADVANCEMENT / GRADUATION REQUIREMENTS
Please identify the advancement / graduation requirements that the course meets.

Electives (General)

Math (High School)

Science (Elective)

English / Language Arts

Math (Elective)

Social Studies (United States History)

Health and Wellness

Math — Middle school

Social Studies (American Government)

Humanties (Fine / Perf. Arts)

Physical Education

Humanties (World History)

Career Technical Ed.

(
(

Social Studies (Economics)
(

Social Studies (Elective)

Og|io|ooinm

Humanties (World Languages)

Science (Biological Science)

Og|io|ooinm

Other — Please explain:

O

Language Arts - Middle school

OogogooQon

Science (Physical Science)

| Intended grade levels: |

Ll 6

[ O 7 [ O 8

0O 9 | 12
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C’g Coeur d’Alene Public Schools NEW COURSE PROPOSAL FORM - 2100F1

C&o

DIVISION OF TEACHING AND LEARNING

=5 INVEST | INSPIRE | INNOVATE Due: November 1 Annua"y

Date of Last Update: 6 January 2020

D * S
20
Ky

Follow these links to fill in the box below for this section: IDAHO CONTENT, IDAHO CONTENT STANDARDS and / or INDUSTRY

STANDARD REFERENCE provide standards alignment information. If no state, national, or industry standards exist, attach other
standards documentation, such as organizational standards.

DISTRICT ADOPTIONS identify district / state approved textbooks, ancillary materials with cost for each item, listing the vendor
and the source of funding that will be used

Title ISBN Cost Vendor Source of Funding

FINANCIAL IMPACT Identify the potential cost of offering the course including staffing, supplementaland laborarory materials.

ALIGNMENT OF ADOPTIONS TO STANDARDS
Follow these links to fill in the box below for this section: Rigorous and relevant to 215t Century Standards

OPTIONAL DOCUMENTS FOR SUBMISSION

e Statement of articulation with colleges

Lesson examples
or universities

e Ancillary materials: films, multimedia,
authentic documents, etc.

SIGNATURES - Indicates approval

Teacher / Initiator

Date AdHoc Subcommittee Date
Building Administrator Date Associate Superintendent Date
Review Committee Date Trustee Date

SUBMISSION

New course proposals may be submitted no later than November 1 for the following school year.
Send electronic copies of documentation via district email to Katie Graupman at the District Office.
Send original copy of this fully completed and signed document to Katie Graupman, District Office

District Office Use Only: Course #: Date: Initials:
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Coeur d’Alene School District No. 271
INSTRUCTION 2100F2

Course Pacing Guide

COURSE TITLE GOES HERE

ALL WRITING IN BLUE PROVIDES INSTRUCTIONS AND SHOULD BE DELETED BEFORE FINALIZING THE
GUIDE

The curriculum designer can
replace this box with an
appropriate picture or image, or
this box can be deleted.

Coeur d’Alene School District 271
1400 N. Northwood Center Ct.
Coeur d’Alene, Idaho 83814

Board Approved (INSERT DATE)
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How to Use This Document

The Purpose of this Document

Coeur d’Alene School District Board policy 2100 states, “a written, sequential curriculum shall be developed
for each course and subject area in order to ensure an equitable education for the District’s students. It shall
also address content and program area performance standards and District education goals, and shall be
constructed to include such parts of education as content, skills, and thinking.” Further, Board policy states,
“Instructional personnel are required to teach the District’s curriculum. In the implementation of the
curricula, teachers shall utilize appropriate instructional methodologies and materials necessary to meet a
wide variety of student needs.” Additionally, the curriculum will be regularly evaluated for efficiency,
effectiveness, and equity.

The purpose of this curriculum document is to provide guidance for teachers and administrators for delivering
high-quality learning for the District’s students. It is a living document that will change over time in response
to trends in student learning, as demonstrated through varied assessments, and new understandings in
course content. Changes made to the document will follow a cycle of design and reflection as explained in the
Curriculum Management Plan.

The District relies on the work of Grant Wiggins and Jay McTighe in defining curriculum as “the specific
blueprint for learning that is derived from desired results, as defined by content and performance standards”
(2008). A resource or textbook is not a curriculum. Rather, curriculum should specify the experiences,
instruction, assignments, and assessments students will need to achieve the desired results. Desired results
can be defined as what students should be able to know, do, and understand as a result of their learning. In
addition, curriculum should serve to both focus on what is essential in student learning and to connect
learning within and across content, grade levels and schools. Curriculum should be standards-based, and
provide a clear, valid and measurable set of standards and objectives aligned to local, state and national
curriculum standards.

Philosophy of Curriculum

In the Coeur d’Alene School District, curriculum design teams strive to design a curriculum that
is authentic, purposeful, equitable, clear, focused on student empowerment, and part of an ongoing
cycle of improvement.

Curriculum must be focused on student empowerment.

Curriculum should provide a roadmap for teachers to build learning experiences that lead to
student empowerment. As George Couros writes in the Innovator’s Mindset, “Engagement is more
about what you can do for your students. Empowerment is about helping students to figure out what
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Page 4

they can do for themselves.” Curriculum and curricular resources should provide teachers the tools they
need to design learning experiences that empower students to pursue their futures.
To achieve this goal, curriculum should be undergirded by the “PEAK” principles described by
Ted Dintersmith in What School Could Be. PEAK principles address designing for student empowerment
through the thoughtful considerations of purpose, essentials, agency and knowledge. These are
described below:
“Purpose--students attack challenges they know to be important, that make their world better.
Essentials--students acquire the skill sets and mind-sets needed in an increasingly innovative
world.
Agency--students own their learning, becoming self-directed, intrinsically motivated adults.
Knowledge--What students learn is deep and retained, enabling them to create, to make, and to
teach others” (Dintersmith, 2018, p. xvi).
Curriculum design must be informed by these principles, understanding that “content covered is not
content retained” (Dintersmith, 2018, p. 63). Therefore, curriculum designers must write curriculum
using a feasible number of standards and objectives that guide the teacher in focusing instruction on the
essential knowledge and skills students need to master. Focused curriculum affords students the time to
dive into deep learning rather than skim surface content.

Curriculum must be authentic.

Curriculum must be grounded in current research in the field of study and steeped in the
practices of cognitive apprenticeship. Curriculum must demand students think as mathematicians,
observe and hypothesize as scientists, write as authors, read as researchers, and create as artists and
engineers. Dintersmith writes, “It’s important to distinguish between teaching someone a subject and
helping them learn to think like an expert in the field” (2018, p. 70). Relevant, rich, and rigorous
curriculum apprentices students in authentic practices.

Further, curriculum design must focus on developing authentic application of the District’s
Portrait of a Graduate and 21st Century skills: creativity and innovation, critical thinking and problem
solving, communication, collaboration, character and content knowledge. To do so, the District
promotes the Partnership for 21st Century Learning’s six guiding recommendations for 21st Century
Curricula:

1. Develop Curricula for Understanding: Ensure that curricula are designed to produce
deep understanding and authentic application of 21st Century skills. This by definition
will enable the development of 21st Century skills; curricula should include models for
appropriate learning activities that accomplish 21st Century skills outcomes.

2. Unpack the Standards to Articulate Essential Concepts and Skills: Use curricula to
articulate the essential understandings and 21st Century skills contained within the
standards. Ensure all curricula materials (curriculum guides, model units) clearly identify
the big ideas and 21st Century skills as the goals for learning.

3. Build Widespread Consensus Around the Big Ideas and Essential Questions: Involve
educators and stakeholders at all levels to ensure the big ideas, essential questions and
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Page 5

enduring understandings— particularly those that emphasize 21st Century skills—are
supported and understood.

4. Use Curriculum-Embedded, Performance-Based Assessments: Design and implement
curriculum-embedded, performance-based assessments that are integrated and aligned
with the state accountability system.

5. Commit to Continuous Improvement in 21st Century Curriculum Design Processes:
Commit to an ongoing process of reflecting upon and revising curricula with the purpose
of improving the teaching and learning of 21st Century skills over time.

6. Collaborate: Educators should initiate meaningful partnerships with key stakeholders,
content developers and curriculum providers to ensure a wide range of instructional
products are designed to produce 21st Century skills outcomes (Hanover, 2017).

While pieces of these guiding recommendations are considered in more detail through other District
documents, including the Instructional Framework, the Assessment Plan, the Equity Framework, and the
Professional Development Plan, it is important to note these guiding recommendations, as embodied in
these various documents, work in coordination with and alighment with one another.

Curriculum must be purposeful.

To apply these guiding recommendations, the District uses the work of Jay McTigh and Grant
Wiggins in Understanding by Design, who advocate for creating curriculum beginning with the end (or
desired results) in mind. Designing curriculum with the end in mind ensures curriculum is purposeful and
avoids two problems that can plague ineffective curricular practices: the first is using a textbook as the
curriculum rather than a resource; the second is assuming engaging activities without a clear purpose
lead to deep learning. In the first scenario, deep learning is often sacrificed to coverage of content. In
the second scenario, there is often excitement and fun without any intentional learning attached. By
beginning with the end in mind and planning backward, curriculum designers are better able to align
deep and engaging instruction with purpose and intention.

Curriculum must be equitable.

Curriculum must be designed to provide equitable outcomes for all students. This requires
maintaining high expectations and rigor for all while also providing the flexibility to meet individual
student needs. To maintain this balance, the District has identified those curriculum components that
are tightly held, or non-negotiable across the district, and those curriculum components that are loosely
held, or decided upon at the building or classroom level. These are discussed in more detail below.

In addition to balancing high expectations with the flexibility to meet individual student needs,
designing for equity requires horizontal coordination and vertical alignment. Horizontal coordination
occurs when student learning and outcomes in one course mirror student learning and outcomes in that
same course across a school or district. For example, a student taking Integrated Math 1 from a specific
teacher at Lake City High School would be expected to have the same learning and outcomes as a
student taking Integrated Math 1 from a different teacher at Coeur d’Alene High School. When
curriculum is horizontally coordinated, students should receive the same outcomes regardless of
teacher or school (Hanover 2015).
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Attending to vertical alignment also helps address issues of equity by eliminating gaps or
redundancies in student learning across grade levels or courses and by allowing students to access
future learning experiences. Curriculum is vertically aligned when learning in one lesson, course, or
grade level prepares students for the next lesson, course, or grade level. Curriculum must be
purposefully sequenced to enable students to advance in fields of study. When curriculum is vertically
aligned, students are prepared to tackle progressive courses and grade levels (Hanover 2015).

In addition to vertical alighment, it is important to address alignment of curriculum, instruction,
and assessment. Using Fenwick English’s “doctrine of no surprises”, students should not be held
accountable on assessments for knowledge and skills they have not been taught (2002, p. 55). Taken a
step further, curriculum should be aligned to state standards in order to allow students to perform well
on state assessments and achievement tests. Research supports this. “Numerous studies confirm that
students receiving a curriculum aligned with achievement tests and state standards outperform their
counterparts who do not receive the same level of instruction” (Hanover 2013). For students to perform
well on multiple measures of achievement, curriculum alignment to instruction and assessment is vital.

Equitable curriculum must also be regularly revised based on analysis of student performance
data broken down by subgroups. When student performance data demonstrate students within
different demographics are not performing as well as their peers, it is important to review the
curriculum to ensure it is reinforcing equitable practices for all students.

Curriculum must be clear

Mike Schmoker wrote, “clarity precedes competence” (2004, p. 85). In order for teachers to be able to
competently use the curriculum, the curriculum itself must be clear. Therefore, curriculum should--at a
minimum--be user friendly, and by Board Procedure 2100 P, it must contain the following components:

e State and national standards.

e Connections within the curriculum to the District’s Portrait of a Graduate.

e Objectives that specify what, when and how the actual standard is performed, and the amount
of time to be spent learning.

e Assessment evidence that states the skills, knowledge, and concepts to be assessed as well as
the alignment between objectives and district and/or state performance assessments.

e Specific, documented prerequisites or descriptions of discrete skills or concepts required prior to
the learning.

e A delineation of primary instructional resources to be used, supplementary materials or
instructional resources to be used, and a statement of the “match” between the basic text or
instructional resources and the curriculum objectives.

e Specific examples for approaching key concepts or skills in the classroom.

e Opportunities for differentiation, re-teaching, and extensions.

Additional components recommended for inclusion in the course pacing guide are:

e Philosophical principles underlying the course content.

e Enduring understanding or big ideas present in the learning.

e Essential questions that will provoke thinking, understanding, and transfer of learning.

e Opportunities for student self-assessment and reflection.
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Explanations of common misconceptions in student learning.

A pacing calendar and course overview.

Explanations of alignment to learning in future courses.

Tips for success in managing potential student struggling points as well as classroom
management tips for the learning experiences.

Evidence-based best practices for technology integration.

Academic vocabulary

Embedded thinking strategies that promote metacognition, as described by Keene and
Zimmerman in Mosaic of Thought (1997).

Curriculum development must be ongoing.

Curriculum documents should be living documents that receive regular attention and revision

based on student data and performance. Again, the District borrows heavily from the principles of
backward design described by McTighe and Wiggins in Understanding by Design (2008).

Stage 1—Identify Desired Results and Objectives: In this stage, curriculum designers specify
what students should be able to know, understand and do as a result of the learning. Desired
results should be worthy of student time and effort. Desired results should be rigorous, be
enduring, and be transferable. They should focus on the most essential skills and content, and
be aligned to state standards. Desired results can be rewritten as user-friendly objectives, which
should be specific in terms of content, context, and cognitive type. In this stage, designers also
consider vertical alignment and spiraling. Key questions at this stage include: How will students
be able to transfer their learning? What enduring understandings are desired? What essential
guestions will be explored in-depth and provide focus for all learning? How do the PEAK
principles live in the desired results? How do the desired results embody or lead to student
empowerment? How is the District’s Portrait of a Graduate and 21st Century learning reflected
in the desired results?

Stage 2—Determine Assessment Evidence: In this stage, curriculum designers work within the
assessment framework to develop assessments that provide acceptable evidence of the desired
results identified in stage 1. It is critical to pay attention to alignment between desired results
and assessment in this stage. Key questions for curriculum designers to consider include: How
will educators know if students have achieved the desired results? What is acceptable evidence
of student understanding and their ability to use (transfer) their learning in new situations? How
will student performance be evaluated in fair and consistent ways? How can assessments be
made more authentic? How do experts in the field demonstrate their mastery? How do the
assessments promote PEAK principles?

Stage 3—Chunk Learning into Units and Sequence Learning: In this stage, curriculum designers
consider how to best chunk and sequence learning to allow for deep learning experiences that
promote 21st Century skills and concepts. Key questions for curriculum designers to consider
include: How will we support learners as they come to understand important ideas and
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processes? How will we plan for student agency and for students to transfer their learning?
What knowledge and skills will students need to perform effectively to achieve desired results?
What suggested activities, sequence, and resources will best help teachers in planning their
instruction? What types of experiences provide for equitable, authentic learning? What
activities do experts in the field engage in to learn? What current research should inform
teacher practice?

Stage 4--Finalize the curriculum in user-friendly guides and communicate with appropriate
stakeholders: In this stage, curriculum designers strive for clear communication to all
stakeholders through the finalization of the curriculum through user-friendly guides, Board
approval of the curriculum, and professional development for teachers in the use of the
curriculum. Key questions for curriculum designers at this stage include: How clear are the
expectations for the use of the curriculum? Would inexperienced as well as experienced
teachers find the curriculum guides helpful? Have all stakeholders been included in the
dissemination of the documents? What training in the use of curriculum or resources would be
most helpful?

Stage 4--Analyze and revise curriculum based on student performance data. In this stage,
curriculum designers use multiple measures of performance, including quantitative and
qualitative data, to determine the effectiveness of the curriculum. Based on this analysis,
curriculum designers revise the curriculum for coherence and effectiveness. Key questions for
designers in this stage to consider include: What story is the data telling us about how our
students performed in this course? What subgroups or populations performed higher or lower
in this course in comparison to their peers? Where does the data suggest there are gaps in
learning? Where did students perform particularly well? In what ways did students become
more empowered to pursue their futures as a result of this curriculum? Based on this
information, how can designers strengthen the curriculum?

Through the thoughtful design of curriculum that is authentic, purposeful, equitable, clear, ongoing, and
focused on student empowerment, the Coeur d’Alene School District aligns with its mission to provide
each student powerful learning in every subject, at every age, and in every learning environment and to
ensure that each student achieves at high levels, regardless of individual differences, gender, ethnicity,
language, ability, socio-economic status, or experiences of trauma.

Tightly and Loosely Held Curriculum Components

As explained in Board Procedure 2100P, to successfully manage the necessary tension between upholding
standards for students while maintaining the flexibility to reach each student’s unique needs, it is important
to identify which curriculum components will be tightly held, or non-negotiable decisions made at the District
level, and which curriculum components will be loosely held, or managed at the classroom or building level.
Those components that are tightly held, or non-negotiable, require Board approval to revise and amend.
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Those components that are loosely held, or school-based components, do not require Board approval to

revise. The following chart clarifies these components:

Locus of Control Curriculum Component Explanation

System-Wide Vision, Mission, and Goals Core beliefs

Decisions, Tightly

Yeflel 2] e Standards National and state standards, priority standards, outcomes,
Negotiable student expectations, and objectives.

Instructional Model

Student-Centered, equitable, engaging instruction that
employs concepts of purpose, essential skills, agency and
knowledge.

Aligned Primary Resources

Textbooks and district resources.

Curriculum Guides

Year-at-a-glance and semester scope of curriculum, unit
targets and success criteria, assessments, and progress
monitoring tools (some formative).

Formal Assessment

National and state assessment, criterion-referenced
assessments, summative, diagnostic and benchmark
assessments.

School-Based
Decisions, Loosely
Held and Flexible

Lesson Planning

Daily and weekly lesson plans developed from curriculum
guides, which can integrate relevant and timely topics and
events. Teachers should have the autonomy, flexibility and
responsibility to meet student needs.

Instructional Delivery

Instructional strategies and innovative approaches that fit
within the instructional model.

Aligned Supplementary
Resources

Supplemental resources and materials that enhance the
coherence of the total curriculum without supplanting the
major instructional resources.

Response to Student Needs

Differentiation, collaborative grouping, programming,
enrichment, remediation, monitoring and feedback.

Instructional Evaluation

Additional formative assessments to inform instructional
decisions.
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Document Organization:

This document is organized from a broader overview with the Year-at-a-Glance and moves toward more
specific information about the units within the course. Appendices are provided to add clarity and
examples to aid both teachers and administrators in implementing the curriculum.
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Title of Course: Curriculum Overview

Mission Statement

Mission statement or philosophy statement of the content area.

Program Purpose and Goals

This will typically be written in a narrative format. In writing this section, the following questions might be
considered:

e What is the purpose of this course? What are some of the programmatic goals? Goals might be
related to academics as well as the whole child.

e What elements of PEAK (purpose, essential skills, agency, and knowledge) are intentionally built into
this course?

e Of the six components of the District’s Portrait of a Graduate (creativity, critical thinking,
collaboration, communication, character and content knowledge), which elements are specifically and
intentionally focused on through this course?

e Which set(s) of standards documents does this course tie to (e.g.: The objectives for this course draw
from the Idaho Content Standards for Mathematics, 2017).?

e What open-ended, differentiated challenges are being introduced to invite struggle in service of

conceptual understanding?

What opportunities are being provided for students to "uncover" and synthesize key ideas?

What resources will be provided to support thinking and understanding?

How can technology be integrated as a tool to increase rigor, depth, access, and opportunity?

What protocols, thinking routines, and linguistic frames will be used to guide group conversations and
promote participation by all?

Program Characteristics

Teacher Dispositions and Student Outcomes

Include as many of the teacher dispositions and student outcomes as would be helpful for teachers
teaching this course and delete the boxes that are not applicable. The teacher dispositions on the left
should lead to the student outcomes on the right.

Teacher Dispositions (What could or should Student Outcomes (What would be the observable
teachers intentionally be planning, designing, or evidence of what the teacher has planned, designed,
implementing during this course) or implemented in terms of student skills, behaviors,

products, etc.?)
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What teacher moves or expert practices might
teachers heavily rely on in this course?

What would an observer notice about how students

are engaged in their learning? What would someone
see that shows students are empowered to be active
participants in their learning?

How might or should teachers approach this
course based on the focus or philosophy of their
school (e.g. project-based learning, stem focus,
arts focus, etc.).

What would student outcomes look like in this
course as a result of the different foci or philosophy
of their school(s)?

How might teachers creating opportunities for
students to engage with the content that has
meaning beyond the classroom?

What would students be doing or creating that
demonstrates the relationship between their
learning and their lives outside of school?

What should teachers encourage in their
students through this course? Why?

How would an observer determine that students
were empowered with and engaged in specific roles
and responsibilities during this course?

What opportunities might teachers provide to
students to explore topics of interest and explore
their learning with others?

What evidence would an observer find of students
demonstrating curiosity, autonomy, and agency by
asking their own questions and investigating beyond
the content provided?

What resources will be most helpful for teachers
to draw upon in this course?

What evidence would an observer find of students
independently use the environment- including
materials, displayed work, and spaces for
collaboration- as resources for their own learning?

How might teachers leverage student
understanding by activating schema, determining
importance, monitoring for meaning, asking
questions, creating inferences, using sensory
imagery, and synthesizing? (Keene &
Zimmerman, 1998).

What evidence would observers find of students
using thinking strategies authentically, flexibly and
independently in service of understanding? (Keene &
Zimmerman, 1998).

How might teachers align objectives, tasks, and
assessments with the essential questions and
enduring understandings while communicating
these with their learners?

What evidence would observers find of students
demonstrating their own understanding and
articulating their own growth towards learning
objectives? What evidence would observers find of
students being able to advocate for their learning
needs?
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What structured opportunities might teachers What evidence would suggest students are exploring
provide for learners to create and discuss claims, and making connections between information from
evidence, and reasoning? multiple sources in varied ways? In what ways would
an observer find students leading respectful, learning
focused discussions that capitalize on the multiple
perspectives of their peers?

How might teachers design academic language What evidence would an observer find of students
supports that deepen learners' conceptual using academic vocabulary to demonstrate t