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i-Ready’s Approach to Measuring Student Growth in Grades K–8
The i-Ready growth model is based on what teachers have long observed in the classroom: Students at different 
starting points often grow at different rates, and students who are behind need to grow more to reach proficiency  

i-Ready has designed a growth model that allows you to see how much each student needs to grow to reach their 
proficiency goals and track their learning progress along the way  

• Differentiation: For each subject, Reading and Mathematics, i-Ready provides growth measures that are 
differentiated based on each student’s grade and baseline placement on the i-Ready Diagnostic 

• An attainable path to proficiency: Because the i-Ready Diagnostic is criterion referenced, placements provide 
specific growth targets that students can work toward to achieve grade-level proficiency  

• Two perspectives on success: The model offers two complementary growth measures for every student that 
show how much growth is typical as well as how much students should grow to help put them on a path toward 
achieving their proficiency goals 

Students’ proficiency goals will vary based on their baseline performance each year  Students who are below grade 
level are working toward grade-level proficiency  Students who are on grade level are working to maintain proficiency 
or improve proficiency levels 

The i-Ready growth model is based on longitudinal research into the growth of millions of i-Ready students, including a 
large and diverse national sample, using data from tests completed during the 2016–2017 school year 

Grades 9–12 do not follow this growth model  This is due, in part, to limited data available from high school students taking the i-Ready 
Diagnostic to complete the analysis used to develop growth measures for Grades K–8  For information about measuring growth in Grades 9–12, 
contact your administrator or i-Ready Partners 

Using i-Ready as a Student Growth  
Measure
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For a quick one-
page overview of 
this topic, refer to 
this FAQ 

For more resources and tips to help you make the most of 
i-Ready’s approach to measuring student growth, click here 

https://i-readycentral.com/download/?res=20481&view_pdf=1
https://i-readycentral.com/articles/about-growth/
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Understanding i-Ready’s Student Growth Measures

Typical Growth and Stretch Growth

The i-Ready growth model offers two benchmarks for every student in Grades K–8: Typical Growth and Stretch Growth  
These growth measures tell you how much a student has progressed and help you determine if a student is on track to 
meet growth goals  They can be used to set goals, see how much your students have progressed, and make informed 
instructional decisions  

• Typical Growth: the average annual growth of students at each grade and placement level  Typical Growth allows 
you to see how a student is growing compared to average student growth at the same grade and baseline 
placement level  

• Stretch Growth: the growth recommended to put students who placed below grade level on a path toward 
proficiency and students who placed on grade level on a path to advanced proficiency levels  Stretch Growth 
benchmarks are designed to be ambitious, yet attainable, for all students. Students who are further behind 
have larger growth benchmarks to help them catch up, and it will take many of these students more than one 
year to achieve proficiency  Students who are already proficient have aspirational Stretch Growth benchmarks to 
advance to or maintain above-grade level proficiency  

While achieving Stretch Growth does not guarantee a student will reach proficiency in a single year, this target can 
help educators understand the growth path of similar students who reached proficiency over time  For example, a 
Grade 3 student placing Two Grade Levels Below in Reading will likely need to meet Stretch Growth for multiple years 
before reaching proficiency  
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Typical Growth values were derived using the median, or 50th percentile, of student growth at each grade and 
placement level on the i-Ready Diagnostic  Stretch Growth measures were derived by reviewing the growth of 
students who started at a given placement category and either attained a placement of Mid On Grade Level 
within one, two, or more years, or attained or maintained a placement of Late On Grade Level or above in one, 
two, or more years  Stretch Growth is based on the median growth in the first year of these students’ path 
toward their proficiency goals and marks the growth we recommend each student strives for in a single year  To 
ensure Stretch Growth is ambitious, yet attainable, these measures are bounded by the 80th percentile of growth 
for students in a given placement on the baseline Diagnostic 

How Students’ Growth Measures Are Set 

Along with their grade level and subject, i-Ready uses each student’s placement category (e g , Early On Grade Level, 
One Grade Level Below) on their baseline Diagnostic to differentiate their Typical Growth and Stretch Growth measures 
each school year  i-Ready uses these rules to determine which Diagnostic serves as the baseline assessment for a 
student’s growth measures:

• The assessment used will be the first Diagnostic 
taken, but if additional Diagnostics are started 
within 21 days of completing the first, the most 
recent of those will be used instead 

• This is regardless of rushing  

• This also applies if students take the Diagnostic 

for Mathematics in English and in Spanish 

  Each student’s differentiated Typical Growth and 
Stretch Growth measures RESET EACH YEAR when 
the student takes a new baseline Diagnostic, even 
for those on multiyear paths to proficiency.

The Diagnostic used for growth measures will be clearly indicated 
on each student’s Diagnostic Results and Diagnostic Growth reports.
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519
Grade 3

Can Do

Developmental Analysis

Next Steps & Resources for Instruction

—  Extend understanding of cause and effect.
Extend understanding of cause and effect.
• Define effect as something that happens. Define cause as something that makese something else happen.
• Read aloud a Grade 3 informational book and model the thought process behind discovering cause-and-
    effect relationships.
• Say, “When I read, I think about things that happen and why those things happened.”
• Model asking and answering questions such as, “What happened?” and “Why did it happen?”
• Then have Danielle read an informational text in a small group. Remind the child to ask these same
    questions and to look for details in the text to find answers. 

Tools for Instruction
Identify Cause and Effect

Additional Resources
Magnetic Reading
Learn More

•   Grade 3
     Lesson 7: Group Survival
     Lesson 13: Travel Before and After Trains

—  Teach about author's point of view and purpose.
Support Danielle in applying these skills to Grade-Level 3 text:
• Determine an author's point of view in an informational text by looking for stated opinions.
• Distinguish one's own point of view from that of the author of the text.
• Determine an author's purpose for writing an informational text, including to inform, to 
 persuade, and to entertain.

Tools for Instruction
Determine Author’s Purpose

Additional Resources
Ready Reading instruction or digital access to Ready through Teacher Toolbox
Learn More

•   Grade 3
     Lesson 11: Author's Point of View

—  Provide additional strategies for determining word meaning.
Support Danielle in using these steps to figure out the meaning of unfamiliar words in 
Grade-Level 3 text: 
• Look around the word for context clues. 
• Break the word apart and look for clues in the parts (base word, prefix, suffix). 
• Guess the meaning of the word. 
• Try out the meaning in the original sentence and see if it makes sense in context. 
• Use the dictionary, if needed, to confirm this meaning. 

Tools for Instruction
Teach New Word Meanings
Use Context to Find Word Meaning

Additional Resources
Ready Reading instruction or digital access to Ready through Teacher Toolbox
Learn More

•   Grade 3
     Lesson 9: Unfamiliar Words
     Lesson 12: Words in Context

—  Build understanding of how to connect text and visuals.
Explain that readers get information from words in a text as well as from pictures, 
photographs, maps, and other types of illustrations.
• Using a Grade-Level 3 informational text containing plenty of visuals, model thinking about how the 
 visuals support the text and sometimes give additional information that does not appear in the text.
• Prompt Danielle to connect the text and visuals. Ask questions such as, “What do you see in the 
 illustration that matches what we just read about? What details in this illustration tell you more 
 about what we just read?”

Additional Resources
Ready Reading instruction or digital access to Ready through Teacher Toolbox
Learn More

•   Grade 3
     Lesson 17: Connecting Words and Pictures in Informational Text
     Lesson 21: Connecting Words and Pictures in Stories

—  Extend understanding of cause and effect. 
• Define effect as something that happens. Define cause as something that makes something 
 else happen. 
• Read aloud a Grade-Level 3 informational book and model the thought process behind discovering 
 cause-and-effect relationships. 
• Say, “When I read, I think about things that happen and why those things happen.” 
• Model asking and answering questions such as, “What happened?” and “Why did it happen?” 
• Then have Danielle read an informational text in a small group. Remind the child to ask these same 
 questions and to look for details in the text to find answers.

Tools for Instruction
Identify Cause and Effect

Additional Resources
Ready Reading instruction or digital access to Ready through Teacher Toolbox
Learn More

•   Grade 3
     Lesson 1: Ask and Answer Questions about Key Ideas
     Lesson 4: Describing Cause and Effect
     Lesson 5: Asking Questions about Stories

—  Develop understanding of using evidence to support inferences in 
Grade-Level 3 text. 
• Explain that readers must use evidence from a text to support inferences about the text. Evidence can 
 include words or phrases from the text, details from pictures and illustrations, and one's own prior 
 knowledge and experience. 
• Point out that readers often revise inferences as they read and gather more information. They consider 
 new details and ask themselves, “Does my previous inference still make sense with what I know now?”

Tools for Instruction
Make Inferences

Additional Resources
Ready Reading instruction or digital access to Ready through Teacher Toolbox
Learn More

•   Grade 3
    Lesson 18: Describing Connections between Sentences and Paragraphs

This domain addresses Danielle's understanding of informational text. Results indicate that Danielle needs instruction in Grade-Level 3 informational skills and strategies, 
such as identifying and evaluating an author's point of view or purpose, as well as analyzing cause-and-effect relationships.Teach a variety of informational genres, 
including biographies, autobiographies, and newspaper or magazine articles.

Results in Phonics indicate that Danielle has difficulty decoding words accurately. Vocabulary is another cause for concern. This score indicates that Danielle has areas of
need in grade-level word knowledge. Targeting Phonics and Vocabulary instruction is the best way to support this student’s growth as a reader. Taken together, this 
information places Danielle in Instructional Grouping 1.
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Subject

Reading

Diagnostic

Diagnostic 1 (09/14/21)

Danielle is developing proficiency with below-grade 
level informational texts in skills such as:
• Demonstrating understanding of key ideas 
   and details
• Using text features to locate information
• Identifying reasons that support an author’s point
• Retelling the most important ideas
• Comparing and contrasting information between 
   two texts

Standards

Diagnostic 1

The average annual growth for a 
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placement level.
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proficiency levels.
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Understanding Lexile Reading Measures

The Lexile Find a Book tool enables you to search for books by grade, 
interest, and Lexile measure. You can view a book’s most challenging 
words and build a customized reading list. Search for books and see 
additional Lexile tools now at Hub.Lexile.com.

How to Use the Lexile Find a Book Tool
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Next Steps & Resources for Instruction

—  Extend understanding of cause and effect.
Extend understanding of cause and effect.
• Define effect as something that happens. Define cause as something that makese something else happen.
• Read aloud a Grade 3 informational book and model the thought process behind discovering cause-and-
    effect relationships.
• Say, “When I read, I think about things that happen and why those things happened.”
• Model asking and answering questions such as, “What happened?” and “Why did it happen?”
• Then have Danielle read an informational text in a small group. Remind the child to ask these same
    questions and to look for details in the text to find answers. 

Tools for Instruction
Identify Cause and Effect

Additional Resources
Magnetic Reading
Learn More

•   Grade 3
     Lesson 7: Group Survival
     Lesson 13: Travel Before and After Trains

—  Teach about author's point of view and purpose.
Support Danielle in applying these skills to Grade-Level 3 text:
• Determine an author's point of view in an informational text by looking for stated opinions.
• Distinguish one's own point of view from that of the author of the text.
• Determine an author's purpose for writing an informational text, including to inform, to 
 persuade, and to entertain.

Tools for Instruction
Determine Author’s Purpose

Additional Resources
Ready Reading instruction or digital access to Ready through Teacher Toolbox
Learn More

•   Grade 3
     Lesson 11: Author's Point of View

—  Provide additional strategies for determining word meaning.
Support Danielle in using these steps to figure out the meaning of unfamiliar words in 
Grade-Level 3 text: 
• Look around the word for context clues. 
• Break the word apart and look for clues in the parts (base word, prefix, suffix). 
• Guess the meaning of the word. 
• Try out the meaning in the original sentence and see if it makes sense in context. 
• Use the dictionary, if needed, to confirm this meaning. 

Tools for Instruction
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Use Context to Find Word Meaning
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Ready Reading instruction or digital access to Ready through Teacher Toolbox
Learn More
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—  Build understanding of how to connect text and visuals.
Explain that readers get information from words in a text as well as from pictures, 
photographs, maps, and other types of illustrations.
• Using a Grade-Level 3 informational text containing plenty of visuals, model thinking about how the 
 visuals support the text and sometimes give additional information that does not appear in the text.
• Prompt Danielle to connect the text and visuals. Ask questions such as, “What do you see in the 
 illustration that matches what we just read about? What details in this illustration tell you more 
 about what we just read?”
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Learn More
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• Define effect as something that happens. Define cause as something that makes something 
 else happen. 
• Read aloud a Grade-Level 3 informational book and model the thought process behind discovering 
 cause-and-effect relationships. 
• Say, “When I read, I think about things that happen and why those things happen.” 
• Model asking and answering questions such as, “What happened?” and “Why did it happen?” 
• Then have Danielle read an informational text in a small group. Remind the child to ask these same 
 questions and to look for details in the text to find answers.
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Learn More
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• Explain that readers must use evidence from a text to support inferences about the text. Evidence can 
 include words or phrases from the text, details from pictures and illustrations, and one's own prior 
 knowledge and experience. 
• Point out that readers often revise inferences as they read and gather more information. They consider 
 new details and ask themselves, “Does my previous inference still make sense with what I know now?”

Tools for Instruction
Make Inferences

Additional Resources
Ready Reading instruction or digital access to Ready through Teacher Toolbox
Learn More

•   Grade 3
    Lesson 18: Describing Connections between Sentences and Paragraphs

This domain addresses Danielle's understanding of informational text. Results indicate that Danielle needs instruction in Grade-Level 3 informational skills and strategies, 
such as identifying and evaluating an author's point of view or purpose, as well as analyzing cause-and-effect relationships.Teach a variety of informational genres, 
including biographies, autobiographies, and newspaper or magazine articles.

Results in Phonics indicate that Danielle has difficulty decoding words accurately. Vocabulary is another cause for concern. This score indicates that Danielle has areas of
need in grade-level word knowledge. Targeting Phonics and Vocabulary instruction is the best way to support this student’s growth as a reader. Taken together, this 
information places Danielle in Instructional Grouping 1.
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Next Steps & Resources for Instruction

—  Extend understanding of cause and effect.
Extend understanding of cause and effect.
• Define effect as something that happens. Define cause as something that makese something else happen.
• Read aloud a Grade 3 informational book and model the thought process behind discovering cause-and-
    effect relationships.
• Say, “When I read, I think about things that happen and why those things happened.”
• Model asking and answering questions such as, “What happened?” and “Why did it happen?”
• Then have Danielle read an informational text in a small group. Remind the child to ask these same
    questions and to look for details in the text to find answers. 

Tools for Instruction
Identify Cause and Effect

Additional Resources
Magnetic Reading
Learn More

•   Grade 3
     Lesson 7: Group Survival
     Lesson 13: Travel Before and After Trains

—  Teach about author's point of view and purpose.
Support Danielle in applying these skills to Grade-Level 3 text:
• Determine an author's point of view in an informational text by looking for stated opinions.
• Distinguish one's own point of view from that of the author of the text.
• Determine an author's purpose for writing an informational text, including to inform, to 
 persuade, and to entertain.

Tools for Instruction
Determine Author’s Purpose

Additional Resources
Ready Reading instruction or digital access to Ready through Teacher Toolbox
Learn More

•   Grade 3
     Lesson 11: Author's Point of View

—  Provide additional strategies for determining word meaning.
Support Danielle in using these steps to figure out the meaning of unfamiliar words in 
Grade-Level 3 text: 
• Look around the word for context clues. 
• Break the word apart and look for clues in the parts (base word, prefix, suffix). 
• Guess the meaning of the word. 
• Try out the meaning in the original sentence and see if it makes sense in context. 
• Use the dictionary, if needed, to confirm this meaning. 

Tools for Instruction
Teach New Word Meanings
Use Context to Find Word Meaning

Additional Resources
Ready Reading instruction or digital access to Ready through Teacher Toolbox
Learn More

•   Grade 3
     Lesson 9: Unfamiliar Words
     Lesson 12: Words in Context

—  Build understanding of how to connect text and visuals.
Explain that readers get information from words in a text as well as from pictures, 
photographs, maps, and other types of illustrations.
• Using a Grade-Level 3 informational text containing plenty of visuals, model thinking about how the 
 visuals support the text and sometimes give additional information that does not appear in the text.
• Prompt Danielle to connect the text and visuals. Ask questions such as, “What do you see in the 
 illustration that matches what we just read about? What details in this illustration tell you more 
 about what we just read?”

Additional Resources
Ready Reading instruction or digital access to Ready through Teacher Toolbox
Learn More

•   Grade 3
     Lesson 17: Connecting Words and Pictures in Informational Text
     Lesson 21: Connecting Words and Pictures in Stories

—  Extend understanding of cause and effect. 
• Define effect as something that happens. Define cause as something that makes something 
 else happen. 
• Read aloud a Grade-Level 3 informational book and model the thought process behind discovering 
 cause-and-effect relationships. 
• Say, “When I read, I think about things that happen and why those things happen.” 
• Model asking and answering questions such as, “What happened?” and “Why did it happen?” 
• Then have Danielle read an informational text in a small group. Remind the child to ask these same 
 questions and to look for details in the text to find answers.

Tools for Instruction
Identify Cause and Effect

Additional Resources
Ready Reading instruction or digital access to Ready through Teacher Toolbox
Learn More

•   Grade 3
     Lesson 1: Ask and Answer Questions about Key Ideas
     Lesson 4: Describing Cause and Effect
     Lesson 5: Asking Questions about Stories

—  Develop understanding of using evidence to support inferences in 
Grade-Level 3 text. 
• Explain that readers must use evidence from a text to support inferences about the text. Evidence can 
 include words or phrases from the text, details from pictures and illustrations, and one's own prior 
 knowledge and experience. 
• Point out that readers often revise inferences as they read and gather more information. They consider 
 new details and ask themselves, “Does my previous inference still make sense with what I know now?”

Tools for Instruction
Make Inferences

Additional Resources
Ready Reading instruction or digital access to Ready through Teacher Toolbox
Learn More

•   Grade 3
    Lesson 18: Describing Connections between Sentences and Paragraphs

This domain addresses Danielle's understanding of informational text. Results indicate that Danielle needs instruction in Grade-Level 3 informational skills and strategies, 
such as identifying and evaluating an author's point of view or purpose, as well as analyzing cause-and-effect relationships.Teach a variety of informational genres, 
including biographies, autobiographies, and newspaper or magazine articles.

Results in Phonics indicate that Danielle has difficulty decoding words accurately. Vocabulary is another cause for concern. This score indicates that Danielle has areas of
need in grade-level word knowledge. Targeting Phonics and Vocabulary instruction is the best way to support this student’s growth as a reader. Taken together, this 
information places Danielle in Instructional Grouping 1.
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For more information about baseline Diagnostic rules, including considerations for students  
taking the Diagnostic for Mathematics in English and in Spanish, refer to this FAQ 

https://i-readycentral.com/download/?res=58450&view_pdf=1
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Understanding i-Ready’s Student Growth Measures, Cont’d 

Growth Measures by Subject, Grade, and Baseline Diagnostic Placement 

These specific growth measures are set based on the subject, the student’s grade level, and their baseline Diagnostic 
placement 

• Typical Growth marks the median annual i-Ready 
Diagnostic scale score growth for each grade and 
placement category 

• Stretch Growth is the academic year growth that a 
student should target to put them on a path toward 
attaining or maintaining grade-level proficiency 

Mathematics Growth Measures by Grade and Beginning Placement Level

Typical Growth

Fall Diagnostic Placement Level K 1 2 3 4 5 6 7 8

On Grade Level, Mid, Late, or Above 21 21 18 21 19 14 13 11 9

On Grade Level, Early 24 26 22 25 23 18 13 12 9

One Grade Level Below 32 29 26 26 23 18 14 12 9

Two Grade Levels Below – 36 29 27 23 18 14 13 10

Three or More Grade Levels Below – – – 30 24 20 15 13 12

Stretch Growth

Fall Diagnostic Placement Level K 1 2 3 4 5 6 7 8

On Grade Level, Mid, Late, or Above 35 32 31 30 24 20 20 20 19

On Grade Level, Early 38 36 35 34 33 29 25 22 21

One Grade Level Below 39 37 36 35 34 31 26 23 22

Two Grade Levels Below – 57 48 43 41 35 30 25 23

Three or More Grade Levels Below – – – 55 47 41 35 33 31

Reading Growth Measures by Grade and Beginning Placement Level

Typical Growth

Fall Diagnostic Placement Level K 1 2 3 4 5 6 7 8

On Grade Level, Mid, Late, or Above 43 37 22 17 12 7 4 4 4

On Grade Level, Early 44 47 29 22 17 13 9 6 4

One Grade Level Below 49 49 39 26 20 16 12 10 9

Two Grade Levels Below – 54 44 33 23 20 14 12 12

Three or More Grade Levels Below – – – 36 28 26 19 17 18

Stretch Growth

Fall Diagnostic Placement Level K 1 2 3 4 5 6 7 8

On Grade Level, Mid, Late, or Above 54 44 27 21 20 18 15 14 13

On Grade Level, Early 65 56 43 39 27 25 25 23 22

One Grade Level Below 67 67 53 40 36 30 26 25 25

Two Grade Levels Below – 96 81 63 50 47 38 37 36

Three or More Grade Levels Below – – – 79 62 61 51 50 50
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Understanding i-Ready’s Student Growth Measures, Cont’d 
Because Typical Growth and Stretch Growth are 
differentiated for students based on their baseline 
Diagnostic placements, you can expect to see a 
range of Typical Growth and Stretch Growth targets 
within a single classroom  

Here’s what that might look like for a sampling  
of students in a Grade 3 classroom 

Using Typical Growth and Stretch Growth

Locating Your Students’ Growth Measures

As soon as your students complete their first 
Diagnostic of a new school year, their Typical Growth 
and Stretch Growth measures are easily accessible in 
i-Ready  For Grades K–8, the Diagnostic Results (Class) 
report shows Typical Growth and Stretch Growth 
measures for each student in your class or report 
group in one place 

Growth measures are also available in each individual 
student’s Diagnostic Results report, and educators 
with district or school administrator access can 
include this data when generating the Diagnostic 
Results export  
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Deeper
Insight

Although score and placement data on the Diagnostic Results report change with each subsequent Diagnostic, 
students’ annual growth measures will stay the same, with an exception being when the new test has become the 
baseline Diagnostic  See page 2 for details 

Setting Goals Based on Growth Measures

Typical Growth and Stretch Growth offer benchmarks for understanding how your students are growing compared 
to students with similar baseline performance as them and the recommended growth to be on a path toward their 
proficiency goals  We recommend the following by the end of the academic year 

Individual students: Groups of students (e g , districts, schools, classes):

• Aim to exceed 100% of their Typical Growth 
measure

• Aim to meet their Stretch Growth measure

• Aim to exceed 100% median progress to Typical Growth

• Aim for as many students as possible to reach Stretch 
Growth
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Nationally, between 20%–30% of students reach their aspirational Stretch Growth measures  Because Stretch 
Growth measures differ significantly from student to student, we do not recommend setting uniform Stretch 
Growth goals for aggregate groups of students 

Mid, Late On 
Grade Level or 
Above Grade Level

 

Early On 
Grade Level 

One Grade 
Level Below

Two Grade 
Levels Below

Three or More 
Grade Levels 
Below

Typical 
Growth

Stretch
Growth

 

21

30

 

25

34

 

26

35

 

27

43

 

30

55

Student 

NO ALG MS GEO

DateOverall
Placement

Showing 20 of 20

Tan, Melanie

Sanchez, Abby

Stanton, Geena

Warren, Santino

McDonald, Kal

Vo, Isaiah

Wade, Kiara

Patel, Mia

Bowers, Tara

Jones, Anna

Powell, Elijah

Lowe, Noah

Singh, Brian

Baker, Danielle

Choi, Isabelle

Ruiz, Justin

Malone, Carla

Simmons, Tristan

Cochran, Damon

Hess, Michael

Choose Your Column:

517

516

512

491

489

484

483

473

472

472

470

470

463

459

459

450

440

429

429

401

Mid 5

Mid 5

Mid 5

Early 5

Early 5

Early 5

Early 5

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 3

Grade 2

Grade 2

Grade 1

Scale
Score

The Mapping between 5-Level and 3-Level Placements

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

Class/Report Group

Grade 5, Section 1 Diagnostic 1

Diagnostic Results 

Subject

Math

5-Level Placement3-Level Placement

Enhanced

3 Students

15%
Mid or Above
Grade Level

4 Students

20%
Early On
Grade Level

9 Students

45%
One Grade 
Level Below

1 Student

5%
Two Grade
Levels Below

3 Students

15%
Three or More
Grade Levels Below

0 Students

0%
Not Completed

08/31/21–09/30/21

PDF

Overall Placement

3 9 1 34

Placement by Domain

Number and Operations (NO)

Algebra and Algebraic Thinking (ALG)

Measurement and Data (MS)

Geometry (GEO)

*Students not completed are not included.

Placement by Domain*

Early 5

Mid 5

Mid 5

Grade 4

Early 5

Early 5

Early 5

Early 5

Grade 4

Mid 5

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 3

Grade 2

Grade 3

Grade 1

Late 5

Late 5

Mid 5

Mid 5

Early 5

Grade 4

Early 5

Early 5

Early 5

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 3

Grade 2

Grade 3

Grade 2

Late 5

Mid 5

Late 5

Mid 5

Early 5

Mid 5

Mid 5

Early 5

Grade 4

Grade 4

Grade 4

Early 5

Early 5

Grade 4

Grade 4

Grade 3

Grade 3

Grade 4

Grade 3

Grade 1

Mid 5

Early 5

Mid 5

Mid 5

Mid 5

Early 5

Grade 4

Grade 4

Grade 4

Grade 4

Grade 3

Grade 4

Grade 4

Grade 3

Grade 4

Grade 3

Grade 3

Grade 2

Grade 3

Grade 1

Diagnostic

Regina MooreAssess & Teach HelpRosters Reports

Typical 
Growth

Stretch 
Growth

Growth Measures

14

14

14

18

18

18

18

18

18

18

18

18

18

18

18

18

18

18

20

20

20

20

20

29

29

29

29

31

31

31

31

31

31

31

31

31

33

35

35

41

Student 

NO ALG MS GEO

DateOverall
Placement

Showing 20 of 20

Tan, Melanie

Sanchez, Abby

Stanton, Geena

Warren, Santino

McDonald, Kal

Vo, Isaiah

Wade, Kiara

Patel, Mia

Bowers, Tara

Jones, Anna

Powell, Elijah

Lowe, Noah

Singh, Brian

Baker, Danielle

Choi, Isabelle

Ruiz, Justin

Malone, Carla

Simmons, Tristan

Cochran, Damon

Hess, Michael

Choose Your Column:

517

516

512

491

489

484

483

473

472

472

470

470

463

459

459

450

440

429

429

401

Mid 5

Mid 5

Mid 5

Early 5

Early 5

Early 5

Early 5

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 3

Grade 2

Grade 2

Grade 1

Scale
Score

The Mapping between 5-Level and 3-Level Placements

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

Class/Report Group

Grade 5, Section 1 Diagnostic 1

Diagnostic Results 

Subject

Math

5-Level Placement3-Level Placement

Enhanced

3 Students

15%
Mid or Above
Grade Level

4 Students

20%
Early On
Grade Level

9 Students

45%
One Grade 
Level Below

1 Student

5%
Two Grade
Levels Below

3 Students

15%
Three or More
Grade Levels Below

0 Students

0%
Not Completed

08/31/21–09/30/21

PDF

Overall Placement

3 9 1 34

Placement by Domain

Number and Operations (NO)

Algebra and Algebraic Thinking (ALG)

Measurement and Data (MS)

Geometry (GEO)

*Students not completed are not included.

Placement by Domain*

Early 5

Mid 5

Mid 5

Grade 4

Early 5

Early 5

Early 5

Early 5

Grade 4

Mid 5

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 3

Grade 2

Grade 3

Grade 1

Late 5

Late 5

Mid 5

Mid 5

Early 5

Grade 4

Early 5

Early 5

Early 5

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 3

Grade 2

Grade 3

Grade 2

Late 5

Mid 5

Late 5

Mid 5

Early 5

Mid 5

Mid 5

Early 5

Grade 4

Grade 4

Grade 4

Early 5

Early 5

Grade 4

Grade 4

Grade 3

Grade 3

Grade 4

Grade 3

Grade 1

Mid 5

Early 5

Mid 5

Mid 5

Mid 5

Early 5

Grade 4

Grade 4

Grade 4

Grade 4

Grade 3

Grade 4

Grade 4

Grade 3

Grade 4

Grade 3

Grade 3

Grade 2

Grade 3

Grade 1

Diagnostic

Regina MooreAssess & Teach HelpRosters Reports

Typical 
Growth

Stretch 
Growth

Growth Measures

14

14

14

18

18

18

18

18

18

18

18

18

18

18

18

18

18

18

20

20

20

20

20

29

29

29

29

31

31

31

31

31

31

31

31

31

33

35

35

41

Student 

NO ALG MS GEO

DateOverall
Placement

Showing 20 of 20

Tan, Melanie

Sanchez, Abby

Stanton, Geena

Warren, Santino

McDonald, Kal

Vo, Isaiah

Wade, Kiara

Patel, Mia

Bowers, Tara

Jones, Anna

Powell, Elijah

Lowe, Noah

Singh, Brian

Baker, Danielle

Choi, Isabelle

Ruiz, Justin

Malone, Carla

Simmons, Tristan

Cochran, Damon

Hess, Michael

Choose Your Column:

517

516

512

491

489

484

483

473

472

472

470

470

463

459

459

450

440

429

429

401

Mid 5

Mid 5

Mid 5

Early 5

Early 5

Early 5

Early 5

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 3

Grade 2

Grade 2

Grade 1

Scale
Score

The Mapping between 5-Level and 3-Level Placements

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

09/14/21

Class/Report Group

Grade 5, Section 1 Diagnostic 1

Diagnostic Results 

Subject

Math

5-Level Placement3-Level Placement

Enhanced

3 Students

15%
Mid or Above
Grade Level

4 Students

20%
Early On
Grade Level

9 Students

45%
One Grade 
Level Below

1 Student

5%
Two Grade
Levels Below

3 Students

15%
Three or More
Grade Levels Below

0 Students

0%
Not Completed

08/31/21–09/30/21

PDF

Overall Placement

3 9 1 34

Placement by Domain

Number and Operations (NO)

Algebra and Algebraic Thinking (ALG)

Measurement and Data (MS)

Geometry (GEO)

*Students not completed are not included.

Placement by Domain*

Early 5

Mid 5

Mid 5

Grade 4

Early 5

Early 5

Early 5

Early 5

Grade 4

Mid 5

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 3

Grade 2

Grade 3

Grade 1

Late 5

Late 5

Mid 5

Mid 5

Early 5

Grade 4

Early 5

Early 5

Early 5

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 4

Grade 3

Grade 2

Grade 3

Grade 2

Late 5

Mid 5

Late 5

Mid 5

Early 5

Mid 5

Mid 5

Early 5

Grade 4

Grade 4

Grade 4

Early 5

Early 5

Grade 4

Grade 4

Grade 3

Grade 3

Grade 4

Grade 3

Grade 1

Mid 5

Early 5

Mid 5

Mid 5

Mid 5

Early 5

Grade 4

Grade 4

Grade 4

Grade 4

Grade 3

Grade 4

Grade 4

Grade 3

Grade 4

Grade 3

Grade 3

Grade 2

Grade 3

Grade 1

Diagnostic

Regina MooreAssess & Teach HelpRosters Reports

Typical 
Growth

Stretch 
Growth

Growth Measures

14

14

14

18

18

18

18

18

18

18

18

18

18

18

18

18

18

18

20

20

20

20

20

29

29

29

29

31

31

31

31

31

31

31

31

31

33

35

35

41



© 2022 Curriculum Associates, LLC. All rights reserved.  |  07/22 0K     5

Using Typical Growth and Stretch Growth, Cont’d 
Consider these recommendations, along with district and school objectives and your deep understanding of your 
students, to set specific goals  A strong goal-setting process recognizes that each student is different—as do i-Ready’s 
Typical Growth and Stretch Growth measures—and engages them in deciding what they want to achieve  See page 7 
for more about setting goals and engaging students in growth. 

Understanding Your Students’ Progress 

Reviewing progress to Typical Growth and Stretch 
Growth after each subsequent Diagnostic allows 
you to see which students are making greater gains 
toward their proficiency goals and which students 
will likely need additional support and time 

After the second Diagnostic, Diagnostic Growth 
(Class) and (District/School) reports will show 
the 1  median progress to Typical Growth and the 
2  distribution of progress toward Typical Growth 

and Stretch Growth for your district, school, class, or 
Report Group  This data is positioned alongside 3  
Current Placement Distribution information to help 
you put your students’ growth in context of their  
current proficiency  4  Table views below this 
summary will also allow you to drill down for a closer 
look at specific schools, grades, classes, or students  
The table also provides a summary of progress to 
growth measures and changes in overall placement 
for each student 

The Diagnostic Growth (Student) report also 
shows each student’s 5  progress toward their 
Typical Growth and Stretch Growth measures 
alongside their 6  overall and domain-level 
performance on the most recent Diagnostic 

On the Diagnostic Growth (District/School) 
report, district and school leaders can 7  select 
Baseline Placement in the Show Results By 
dropdown to see student progress to Typical Growth 
and Stretch Growth targets by initial placement 
levels  This allows leaders to monitor that all 
students are making progress toward their growth 
targets, particularly those who need to grow the 
most to reach grade-level placement 

Review our Reference Sheets for  
more information about the 
Diagnostic Growth (Student), (Class), 
and (District/School) reports 

 Learn More about Growth

Progress to Annual Typical Growth (Median)
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The median percent progress toward Typical Growth for this group is 113%. 
Typical Growth is the average annual growth for a student in their grade
and baseline placement level.
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The median percent progress toward Typical Growth for this group is 113%. 
Typical Growth is the average annual growth for a student in their grade
and baseline placement level.
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Stretch 490 

410 

540 

PDFDiagnostic Growth Danielle Baker Grade 5

Diagnostic 1†

459
      Grade 4
09/14/21

+17

Diagnostic 2

476
      Grade 4
12/14/21

Scale Points: 17/18

Scale Points: 17/31 

This student has made 94% progress toward Annual Typical Growth. 
Typical Growth is the annual growth of students at this grade and 
placement level on their baseline Diagnostics. 

This student has made 54% progress toward Stretch Growth. For students who 
are below grade level on their initial Diagnostic, Stretch Growth is an ambitious,
but attainable, level of annual growth that puts them on a path toward proficiency. 

This student will likely need to meet or exceed their Annual Stretch Growth 
target for at least one year to be proficient if the student is not proficient already. 
This is based on students with the same initial placement who eventually achieved 
proficiency. Proficient for Grade 5 is a Mid On Grade Level scale score of 498. 

Placement Improved from Baseline

Subject

Math

50% 100%

94%

50% 100%

54%

 Learn More about Growth

† This Diagnostic is considered the baseline and is used to 
establish growth measures for this student.

On Grade Level (480–540)

Mid On Grade Level (498)
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Get more goal-setting guidance, ideas, and resources here 
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The median percent progress toward Typical Growth for this group is 113%. 
Typical Growth is the average annual growth for a student in their grade
and baseline placement level.
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https://i-readycentral.com/articles/engaging-students/#guide_goal_setting
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Using Typical Growth and Stretch Growth, Cont’d 
DEEP             DIVE

DEEP
DIVE

DEEP
DIVE

DEEP              DIVE

 
Deeper
Insight

Because Typical Growth and Stretch Growth are differentiated based on student grade and placement level, 
monitoring percent progress toward these measures—rather than the scale score point increase—is a better way 
of understanding the growth of individual students and identifying trends across groups of students 

After the winter or midyear Diagnostic, use Diagnostic Growth reports to evaluate student progress to growth 
measures and make instructional decisions accordingly  

Individual students: Groups of students (e g , districts, schools, classes):

Look for 50%+ progress to Typical Growth 

• Because we know growth is not linear, we want 
students to achieve as much growth as possible in 
the first half of the year, taking them closer to their 
end-of-year goal of exceeding 100% Typical Growth 

• Individual students making less than 50% progress 
to Typical Growth—especially those with lower 
Diagnostic placements—may need additional 
instructional support 

Use progress to Stretch Growth to determine if 
students are growing fast enough to be on a path 
toward proficiency or advanced placements  
Students achieving close to 50% of Stretch Growth 
at midyear are making the growth recommended to 
remain on a path toward meeting their proficiency 
goals 

Look for 50%+ median progress to Typical Growth 

• The median metric is based on the “middle student,” 
meaning that about half of all students in the group 
achieved more progress and about half achieved less 
progress than the median 

• At midyear, 50% median progress to Typical Growth 
means that about half of students in the group are 
halfway to their Typical Growth target for the year, 
and the rest have not made it halfway yet  They will 
need to make more than 50% progress between 
midyear and end-of-year Diagnostics in order to 
achieve 100% of annual Typical Growth 

• Student groups showing less than 50% median 
progress to Typical Growth may need additional 
instructional support 

Note that performance on the midyear Diagnostic will be affected by the number of weeks students have spent 
in instruction  The midpoint in a school year typically falls between 14 and 16 weeks after completion of the first 
Diagnostic  However, some districts administer a midyear Diagnostic slightly earlier or later  When this is the case, you 
might expect students to make somewhat more or less than 50% progress toward their annual growth measures 

By the end of the year, look for individual students and groups to exceed 100% of Typical Growth  See page 4 for more 
about end-of-year goals using Typical Growth and Stretch Growth.

DEEP             DIVE

DEEP
DIVE

DEEP
DIVE

DEEP              DIVE

 
Deeper
Insight

The Typical Growth and Stretch Growth measures that i-Ready provides are based on approximately 30 weeks  
In other words, 100% progress to Typical Growth means that an individual student met the median progress to 
Typical Growth expected for the average student in the same grade and starting placement level in one school 
year with 30 weeks between the baseline and final Diagnostics of the year  The same median progress for a group 
of students means that, in the aggregate, students achieved the growth expected for one school year with the 
same time between Diagnostics from completion date to completion date  When students have had much less 
time between these baseline and final assessments, the Typical Growth measures can be prorated  Contact your 
administrator or account manager if you believe proration is needed 
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Tips Details

Describe Typical Growth 
as “the average annual 
growth for students whose 
Diagnostic performance 
was similar at the 
beginning of the year” or 
“the average growth of 
students who started with 
the same performance on 
the Diagnostic made in 
one school year ”

Explain to families:

• Typical Growth will help us understand how your student is growing compared 
to students like them, so we can decide if they need more support  We want 
them to make it more than halfway to this target by midyear and to beat the 
target by the end of the school year 

• Even with this goal in mind, Typical Growth is not a recommendation for how 
much your student should grow this year  They may need to make more growth 
to reach grade-level proficiency 

Describe Stretch Growth 
as “an ambitious but 
attainable target that all 
students should strive for ”

Explain to families:

• Meeting Stretch Growth will help put your student on a path toward their 
proficiency goals, either getting to grade level or reaching advanced levels  
Meeting Stretch Growth this year puts them on the path—it may take more than 
one year to get to grade level 

• Stretch Growth is truly a stretch  Not all students are expected to meet Stretch 
Growth this year, but we want them to try so they can move as close to 
proficiency as possible 

• If your student doesn’t meet Stretch Growth, it does not mean they didn’t work 
hard or that they did not learn  There are many other reasons why students may 
not meet this target, and any progress they’ve made brings them that much 
closer to grade level 

Let families know what 
steps they can take to 
help their students work 
toward their growth 
targets 

• Use our tips for engaging families, the i-Ready Family Center, and the 
Understanding Your Student’s Diagnostic Data resource (available in multiple 
languages)  

• Use Diagnostic Results and your observations to highlight students’ 
accomplishments in addition to their progress to growth measures 

• Let families know your plans, their students’ goals, and what they can do to help 
their students move forward 

Engaging Students and Their Families in Growth
Engaging students and their families is essential to nurturing a growth mindset and supporting students to succeed, 
but the way i-Ready measures student growth and what they can do with that information may require explanation  
Use these tips to help explain Typical Growth and Stretch Growth and making important next steps tangible for 
students and their families 

Tips continued on next page

https://i-readycentral.com/articles/engaging-families/
https://i-readycentral.com/familycenter/
https://i-readycentral.com/articles/family-resources-in-multiple-languages/#understanding_your_student_s_diagnostic_data
https://i-readycentral.com/articles/family-resources-in-multiple-languages/#understanding_your_student_s_diagnostic_data
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Tyran finished his second Diagnostic and made 45% of his Typical Growth target. We’d like him to be at least 
halfway to Typical Growth at this point, so his growth would be closer to what we’d expect for the average 
student who started the year where he did on the Diagnostic. Ideally, I’d like him to beat Typical Growth and 
get closer to his Stretch Growth target to end the year closer to grade level.

 I appreciate all you did to help Tyran with his reading. From his Diagnostic results and class participation, 
I know that he made important progress in phonics and built on his base of sight words, and he was very 
close to moving up one placement level. I’d like him to keep working on vocabulary and comprehension. 
Can I show you some things you can do at home that may help him meet that Typical Growth target and 
move closer to his Stretch Growth goal?

But we worked so hard and read together every day! What else can we do to help?

Absolutely. We may not make it all the way this year, but we want him to get as close to grade level as 
possible.

Teacher

Teacher

Family

Family

Engaging Students and Their Families in Growth, Cont’d 

Tips Details

Make Typical Growth and 
Stretch Growth part of 
your regular goal-setting 
and student engagement 
practice 

• Use our tips and resources for engaging students and setting and tracking 
growth goals, including Student Data Chats that specifically reference Typical 
Growth and Stretch Growth 

• Use your in-depth knowledge of your students to help set goals that will 
work for them  You may notice that some students will be motivated by their 
ambitious Stretch Growth target, while others may feel more comfortable with a 
starting goal that falls between their Typical Growth and Stretch Growth targets 

• Involve students in goal setting, including outlining measurable actions (e g , 
passing i-Ready Personalized Instruction lessons, practicing specific skills) and 
habits (e g , taking notes, asking for help) that support progress toward Typical 
Growth and Stretch Growth over time 

Always follow district and school guidance for sharing student Diagnostic results and growth data with 
families  

Example communication:

https://i-readycentral.com/articles/engaging-students/
https://i-readycentral.com/articles/setting-growth-goals/
https://i-readycentral.com/articles/setting-growth-goals/
https://i-readycentral.com/download/?res=31797&view_pdf=1

