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Introduction

The Importance of an Instructional Framework

We are moving from an economy and a society built on the logical, linear, computer-like capabilities of the
Information Age to an economy and a society built on the inventive, empathic, big-picture capabilities of
what’s rising in its place. (Daniel Pink, A Whole New Mind)

Background

In April 2019 auditors from Curriculum Management Solutions (CMSi) presented the Coeur d’ Alene School District with
a summary of their audit of the “written, taught, and tested” curriculum of District #271. “Written, taught, and tested

curriculum” signifies not only selection of curricular resources, but also classroom instruction and assessment.

The 2019 summary revealed what District leaders and educators suspected, namely, that the District’s current guiding
documents lacked “the specificity and a framework for consistency in design, delivery, and assessment of curriculum” (p.
22; CMSi Audit Report; April 2019). The CMSi audit team explained further that when policies and administrative
procedures are absent or vague, the content and quality of educational decisions are left to the discretion of individuals,

and educational outcomes may not be reflective of the board’s intent (p. 22).

This statement by CMSi proved true. CMSi auditors, in their observations of Coeur d’Alene classrooms, noted the impact
of the lack of instructional models or frameworks. “Instructional strategies observed during classroom visits are not
consistent with commonly accepted effective practices known to positively impact student learning.” In addition, CMSi
reported that monitoring of instruction is inconsistent and insufficient in focus to improve curriculum delivery for the
success of all students” (p. 125; CMSi Audit; 2019).

In their recommendations, the CMSi team leaders emphasized the importance of “the identification of a basic instructional
model that emphasizes higher order thinking skills, differentiated instruction, and the use of instructional technology for

classroom use” (p. 262).

With this audit information in mind, the purpose of this Instructional Framework is to articulate a model of
instructional practices designed to increase the quality of student experiences through improved teaching and
learning. Intuitively, many teachers know that good teaching prepares learners with the knowledge, skills, and
dispositions to be successful in postsecondary education, work, and life. This framework takes on the challenge of
improving instructional practices by showing how often even modest adjustments to lesson design and learning
environments can significantly elevate students” opportunities to learn. It provides educators with a launching point for
planning meaningful and engaging instruction for learners who already live in a complex society in which the nature of

work is rapidly changing.




This Instructional Framework describes:

1) The shifts necessary to improve teaching and leadership,
2) The relationship between the Portrait of a Graduate and classroom learning,
3) “Best practices” in instructional planning and delivery

4) Rubrics for teacher and student performance.

In addition, this Instructional Framework emphasizes state and national standards, equal access to the curriculum for all
students, and a rigorous focus on the social and emotional learning skills that will prepare Coeur d’ Alene students for their

future.




Section |
Portrait of a Graduate

Community Expectations Call for Classroom Improvements

In 2017 the Coeur d’Alene School District began a two year dialogue with the Coeur d’Alene community in order to
capture our citizens’ hopes for the future of Coeur d’Alene students. The goal underpinning these District and
Community discussions was to ultimately forge a common vision for Coeur d’Alene education that will prepare our young
people for postsecondary education, work, and life. To that end, Coeur d’ Alene District leaders facilitated data forums,
community listening sessions, student focus groups, and staff meetings in order to collect ideas, sort through feedback,

and synthesize information.

Clear themes emerged from the community discussions. Coeur d’Alene families, students and educators seemed to agree
that ongoing changes in our community, our world and the economy necessitate that our administrators and teachers
improve the learning experiences of our students. Students must graduate from our schools with the knowledge,
dispositions, habits of mind, and skillsets to be successful in 21% century work, post high school education, and active

citizenship in our community.

In addition, general consensus emerged from the Coeur d’Alene community regarding -
Our community and

District agree that
although we cannot

S _ predict our children’s
dispositions has been dubbed, “The 6 Cs of our Portrait of a Graduate.” Our future, we can and

the characteristics most important for Coeur d’Alene graduates. Coeur d’Alene
graduates should possess not only strong content mastery, but also critical thinking,

communication, collaboration, character and creativity. This collection of skills and

community and District agree that although we cannot predict our children’s future, we | must do a great deal
can and must do a great deal more to adequately prepare them for it. more to adequately
prepare them for it.

Given this responsibility, District leaders and educators are ready to embrace a

comprehensive set of leadership changes and instructional shifts in order to improve students’ learning. It is not enough to
focus on what rigorous curricular resources we will select and improve. We must also ground our efforts in how we teach
our students—the decisions and design of our instructional strategies—which connect our students’ learning with “real

life” and endow them with the necessary skills to prepare them for success.

This Instructional Framework contains a thorough collection of the teaching decisions, designs, and practices that will
build graduates who are well equipped with content knowledge, critical thinking, communication, collaboration, character

and creativity.

“If we seize this moment and work together, America’s students will be our most valuable assets to compete in the
21st century ” (Dennis Van Roekel President National Education Association).




Section 11

Improvement Model for Teaching and Leadership

RATIONALE: Comprehensive school improvement requires improvement in decisions, commitments and skills of
administrators as well as teachers. This section offers a review of Daggett’s school improvement model. The Daggett
System for Effective Instruction is an approach to improving leadership, instruction and instructional capacity. The model
is useful for this Instructional Framework because it offers a pathway to instructional and leadership improvements, as
identified by best practices literature and expert interviews (International Center for Leadership in Education; January
2017). In addition, the model is informed by research and meta-analyses on effective instruction and heavily focuses on
supporting teachers.

We believe the adaptive challenge of reinventing American public schools versus merely trying to reform them

has profound implications for those who lead them. This challenge requires all adults to develop new skills —

beginning with leaders at all levels — and to work in very different ways (Wagner & Keegan, 2006).

The Daggett System for School Improvement focuses on five themes:

Leadership: A clear sense of purpose to empower staff toward a common vision

High Expectations: For academic performance as well as college and career readiness
Relationships: Valuing relationships between and among students and teachers

Student Opportunities: Both academic “stretch” and personal skill development opportunities

=A =4 =4 =4 =

Professional Culture: Teachers, administrators, and staff collaborate toward improved learning goals.

What follows are Daggett’s description of the shifts in leadership and instructional practice necessary for

school improvement.

TEACHERS

Figure 3.1The Daggettmprovement Model for Teachers: Traditional Focus vs What is Needed

TRADITIONAL WHAT IS NEEDED
“Deliver” instruction “Facilitate” learning
Student Learner
Test scores (easy to measure) Holistic assessment of learner (difficult to measure)
Proficiency Growth
Standardized approach Personalized, differentiated for each learner




Content-focused and narrow

Application focused, Probing questions, scaffolding

Instruction in classroom only, bell schedule- limited

Learning anyplace/anytime, 24x7, technology

Teacher-centered

Learner-centered

Passive learning

Active learning

Learn to do

Do to learn

Assessment has single purpose (proficiency)

Smarter, balanced assessments with multiple purposes (assess for
proficiency, growth, formative, predictive)

Teacher as “sage on the stage”

Teacher as facilitator of learning

TRADITIONAL

WHAT IS NEEDED

Define learning in terms of required content to teach

Define learning in terms of skills and knowledge as results

Define learning from specific skills up to total student

Define learning from whole student down to specific skills

Cover as many topics as possible

Help students learn priority skills deeply

Break apart curriculum

Integrate curriculum

Entire curriculum mandatory

Curriculum includes some student choice

Teach skills in isolation

Teach skills in context

Focus on deficiencies

Focus on proficiencies

Look for evidence of good teaching

Look for evidence of good learning

Standardized procedures

Shared best practices

Give separate assessments

Give embedded assessments

Isolate instruction from community

Connect instruction to community

92 Daggett, W. R., “The Daggett System for Effective Instruction — Where Research and Best Practices Meet,” International Center for Leadership in
Education, p. 3. October 2014 © 2014 Hanover Research | District Administration Practice 25




SCHOOL LEADERS

Figure 3.2The DaggettmprovementModel for SchoolLeaders TraditionaFocus vs. What is Needed

TRADITIONAL WHAT IS NEEDED
Manage in the current system Change the system
Use past experience to solve problems Learn new ways to adapt and change
Promote standard procedures Adapt to unique situations
Replicate practices with fidelity Create new practices to meet student needs
Look to supervisors for answers Look to staff to take actions
Rely on individual expertise Share each other’s expertise
Authority Collaboration

Source: Daggett, W.R.94

DISTRICT LEADERS
The Daggettmprovement Modelfor Organizational Leadershif raditional Focus vs What is Needed

TRADITIONAL WHAT IS NEEDED
Set vision by top leadership Set vision with wide contributions
Define vision in few academic measures Define vision in term of whole student needs (LC)
Place priority on short term results Place priority on long-term improvement
Limit goals to best students Expand goals to all students
See vision as top leaders’ initiative Embrace vision universally
Instill fear with goals Inspire passion with goals
Rigid structures to support adult needs Flexible structure to support student needs
Top down change for ease of administration / Top down support for bottom-up reform — teachers as agents of
compliance— teachers as objects of change change

Source: Daggett, W.R.94




Section 111

A. Begin with the end in Mind: Graduate Skills and Dispositions

The Coeur d’Alene Community recognizes that its students will eventually become employers,
employees, professionals, educators, and citizens of the 21% Century. Simply mastering
educational standards is not enough to prepare our students for post-secondary learning and the
job market. As mentioned above, our public schools must equip students with the skills and
dispositions they will need to address the challenges and opportunities of their future. The
significant gap between what America’s schools teach and the expected competencies of the
future is what Dr. Tony Wagner calls ‘The Global Achievement Gap’ (p. XIX, Wagner, The

The conclusion is
simple: If we
want to produce
better-prepared
graduates, we
must improve

teaching,
Global Achievement Gap; 2008). The conclusion is simple: If we want to produce better- . J
_ _ _ _ learning, and
prepared graduates, we must improve teaching, learning, and leadership. Ieadership.
Portrait of a Graduate: 21% Century Attributes and Abilities
CRITICAL THINKING CREATIVITY
Our Students Will Be: Our Students Will Be:
91 Able To Solve Problems 71 Innovative
9 Independent And Open-minded T Curious
1 Confident And Analytical T Connected
COMMUNICATION COLLABORATION
Our Students Will Be: Our Students Will Be:
1 Articulate in Expressing Thoughts and Ideas 1 Resourceful
1 Able to listen well 1 Collaborative
1 Thoughtful in Asking Question 1 Flexible

Foundational Abilities:
CONTENT KNOWLEDGE
Our Students Will Be: Persistent, Academically Prepared, and Financially Responsible
CHARACTER (Social and Emotional Learning)

Our Students Will Be: Accountable And Responsible, Self-aware And Resilient, and Empathetic And Compassionate

In order to develop the skills and dispositions listed in our Portrait of a Graduate, leaders and teachers must recognize that

“One size does not fit all students.” Traditional educational decisions and testing—and the instruction they have

generated, leave behind students whose learning styles may not align with linear, sequential, traditional methods (p. 108;

Dintersmith; What Schools Could Be; 2008).




Section 111 (Cont.)

B. Essential Classroom Learning Conditions

Each of the skills and dispositions described in the CDA Portrait of a Graduate implies specific and
differentiated learning conditions essential to the development of those 21 century skills in all students.
What follows is a description of the relationship between 21st century skills and classroom learning
conditions.

Content Knowledge is the teaching of the learning standards articulated by state and federal documents. The use of
standards to streamline instruction ensures that teaching practices deliberately focus on agreed upon learning targets.
Expectations for student learning are mapped out with each prescribed standard. Learning conditions must include an
alignment of teaching and learning to standards to ensure that a higher level of learning is attained, guides teachers in

the process of assessment and helps keep teachers and students on track.

Communication is the practice of conveying and receiving ideas quickly and clearly. In a world of global and digital
communication, it has never been more important for students to learn to communicate with clarity, sophistication,
persuasion, and conviction. Learning conditions must be designed so that students regularly practice communication,

become efficient at conveying concepts, data, and opinions, and streamline their ideas to make a positive impression.

Collaboration is the practice of working together to achieve a common goal. The Coeur d’Alene community are in
agreement that its graduates will need to work with other people for the rest of their lives. Careers and jobs require
employees to collaborate to address problems and create solutions. Graduates will someday work with colleagues who
hold different perspectives and working styles. Collaboration at work demands patience, understanding, and regulation.
Learning conditions must include ample opportunities for students to work in cooperation with one another to research

challenges, share ideas, deliberate to find solutions, share responsibilities, and practice thoughtful discourse.

Creativity is the practice of using the imagination and divergent ideas to develop new concepts, solutions, and opinions.
The 21 century affords graduates in post-secondary education and the work force limitless opportunities to seek new
solutions, create unknown systems, try new skills, and perceive situations from multiple perspectives. Learning
conditions in our schools must be designed and facilitated to offer students regular opportunities to explore their own
ideas, assets, planning skills, and innovation. Learning communities must stretch students beyond conventional knowledge

acquisition.
Critical thinking is the practice of solving problems, finding answers to complex inquiries, and analyzing information.

Our 21% century graduates must be equipped with the ability to verify the validity of information, find truth in differing

claims, discern fact from fiction, and ask questions that lead to sound judgment. Learning communities, therefore, must

10
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be designed so that student ask questions, engage in inquiry of their world, debate important topics, think for themselves,

and develop purposeful and independent habits of mind.

Character Education is the teaching of skills and dispositions necessary for being successful citizens, such as caring
about others, honesty, controlling emotions, responsibility, and other important traits. As a school system that develops
the cognitive, emotional, relational and physical aspects of all students, the Coeur d’Alene School District has developed
whole child principles to grow and nurture students. These principles are embedded as the foundation of support and
learning for all students. Learning conditions must focus on adult and student relationships, attention to safe emotional
and physical environments, structure and predictability, problem solving, planning and organization, self-awareness, and

controlling emotions.

“Classrooms are the most fertile, direct, precise places to answer all of our questions about learning and teaching. They

are not merely places for kids to do assignments” (Scott Murphy, 2019).

11
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Section 111 (Cont.)

C. Effective Teaching Practices

The Coeur d’Alene School District recognizes its responsibility to endow all students with the 6 Cs skills and dispositions
to prepare them for their future. Therefore, the instructional framework of the District must necessarily include teaching
practices that guarantee the development of these abilities and attributes in all students—beginning when they enter our
school system at a young age.

To that end, the District has turned to the work of the Public Education and Business Coalition (PEBC), an organization
that works across the nation to prepare outstanding new teachers, help practicing educators become exceptional, and shape
policies that foster student success. Forged in Denver in 1983, PEBC represents a convergence of stakeholders whose
common focus is to collaborate with teachers, schools and districts to catalyze high quality instruction (Improving School
Leadership, PEBC, 2008). As a coalition of educators and business people, it is precisely the organizational purpose of

PEBC to endow students with the necessary skills and dispositions to prepare them for a successful future.

Over the course of its almost 40 years of work, PEBC has collected and conducted research to create a teaching
framework designed to cultivate agency, competence, commitment, and understanding in every learner. Coeur d’Alene’s
Instructional Framework borrows heavily from the work of PEBC colleagues, whose teaching framework offers a

thorough description of the instructional practices necessary to produce future-ready graduates.

The elements of PEBC’s Teaching Framework include:

9 Planning

9 Building Community

9 Student-Centered Instruction (Workshop)

9 Strategies to Develop Understanding (Thinking Strategies)
9 High level Discourse

9 Learning Assessment
To this framework, our District has added character education to include whole-child instructional practices. Those

practices will be added to the Framework as they are synthesized and articulated by our District team.

A Brief Overview of the PEBC Teaching Framework Elements:
Planning: Planning learning is a thoughtful meticulous activity of the proficient teacher. Proficient teachers plan for
understanding and agency, clarity, life-worthiness, content learning, as well as process. Context, responsiveness, inquiry,

learning experiences, language development, and resources are all part of well-planned learning.

Building Community: Instructional practices focus on the development of productive dispositions in children, the
foundational relationships between and among children and teacher, norms, ownership of the community and the learning,

and collaboration.

12
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Student-Centered Learning: (Workshop) Learning is designed to emphasize independence, rituals, and routines,
openings, mini-lessons, work time awareness and response, conferring, as well as sharing and reflection among children.
In student-centered learning, it is the students who do most of the talking, studying, problem-solving, and thinking (p. 5;
Sam Bennett; That Workshop Book; 2007)

Focus on Understanding: (Thinking Strategies) Across content areas thinking strategies are taught to develop
understanding through metacognition, intention, purposeful tasks, gradual release of responsibility, speaking and listening,
documentation, and reflection. Thinking strategies include: 1) Activating, utilizing and building background knowledge
(schema), 2) Questioning, 3) Inferring, 4) Sensory Imagery, 5) Determining Importance, 6) Synthesizing, and 7)
Monitoring for Meaning.

High-Level Discourse: Learning is designed and facilitated to engage students in discourse that cultivates understanding,
learning, expectations, equity, language development, and facilitation.

Learning Assessment: Learning is designed and facilitated to use multiple sources of data to assess learning, including

self-monitoring, assessment design, data collection, data use, and feedback.

The table below represents the relationship between the PEBC Teaching Framework elements and the
future-ready skills and competencies we expect our graduates to possess.

Teaching These These :
Framework Teaching PRODUCE Skills in Siqﬁtraltdoéa GratduaFe
Elements Elements Graduates s an OMPEtencies
Planning for deep | Purposeful instructional planning and assessment
learning and invariably leads to more robust student learning of
Content Knowledge. SRR NNESHIEEE
Assessment
An educator’s intentional effort to build relationship CallElIaElen
Building and community between and among students is a
Community prerequisite for student collaboration. Character (Whole Student)
High level discourse, focused on authentic engagement
High-Level of students on topics that matter, produce stronger, more Communication
Discourse eloquent student communicators.
Student Centered Learning, in which the majority of
learning time is spent cultivating student independence,
Student Centered | responsibility, practice, projects, and research creates Creativity
Learning fertile ground for student creativity, both in artistic
domains and in problem-solving.

13
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When teachers focus on understanding, through
metacognition, intention, purposeful tasks, speaking and - L
E?]Cdliasrgtr;ndin listening, documentation, and reflection, the Critical Thinking
g improvement in student critical thinking skills is
significant,
( ]
14
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Section 111 (cont.)

D. PEBC Teaching Framework (A Rubric)
(Copied with Permission of PEBC, 2019)

The following Teaching Framework (rubric) was designed by the Public Education and Business Coalition authors and

researchers in order to support teachers’ growth in developing instructional strategies that fully and deeply support

learners. The rubric offers a tool by which teachers and leaders can focus their efforts on the precise instructional

elements necessary to build essential skills and dispositions to prepare our students for their future.

PLANNING

LEVEL OF PROFICIENCY

success criteria
aligned with learning
intentions.

|l earners
that can be gathered
before, during and after
the unit of study.

u |

ELEMENTS _ Next Steps (2) Advancing (3) Peak Performance (4)
First Steps (1)
Al'l of 1, Al of 2, p (Al of 3, pl
Purpose
Align targets, tasks and
Prioritize a small assessments with
number of important essential questions and
content and process enduring Learners demonstrate
Attend to standards standards. understandings; understanding, can
. and standardized : : =
Clarity assessments communicate these articulate their own
(See ' Design clearly with learners. growth towards
Assessment) Desian demonstrations of targets, and advocate
esl9 understanding and Identify evidence of for their learning
assessment(s). , needs

Life-worthiness

Seek connections
between content and
life outside the
classroom.

Establish relevance of
current learning.

Engage with content
that has meaning
beyond the classroom
and will support
learners as scholars,
citizens and humans.

Learners know the
relationship between
their learning and their
lives at large.

Be familiar with the

Connect facts, events
and phenomena to
overarching
principles; provide a

Model, think aloud,
demonstrate and invite

Learners come to
know about the
discipline through
processes authentic to

language
backgrounds, as well
as prior knowledge.

knowledge and
heritage, individually
and collectively.

and readiness in
planning differentiated
instruction.

Content & content and conceptual framework | learners to experience | experts in the
Process ctandards for the discipline. the process standards discipline.
' integral to this area of
Pair process study. Learners understand,
(practices) and remember and apply
content standards. their learning.
People
Be aware of . Build on | e]
|l earners’ Select or refine _ language skills, cultural .
interests and content and materials backgrounds, interests, Learners can explam
Context to connect the relevance of their

learning in their own
cultural contexts and
beyond.

15
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PLANNING

Consider

Gather formative
assessment data

Use data to hone
priorities for instruction
and adjust as needed.

Learners self-assess,
set and refine goals,

Responsiveness grior assessment throughout planning Plan dif_feren_tiated . and r'eflect on their
ata. and instruction instruction with flexible | growing
' groupings and understanding.
scaffolds, based on
data.
Invite authentic
guestions.
Pose invitational, )
open-ended Offer choice and Provide time, space Learners demonstrate
questions. variety. and structure for curiosity, autonomy
. : and agency by asking
Inquir ici gxplormg topics of their own questions
quiry Model a stance of Anticipate interest, sharing . gues
curiosity and adjustments to learning, and the and investigating
interest. resources and targets | nexpected. beyond the content
in response to provided.
|l earner s’
needs and
understanding.
Process
Engage learners with
open-ended,
differentiated Learners understand
Design cognitively challenges that invite the discipline, both as
challenging tasks that | struggle in service of a body of knowledge
. . invite learners to conceptual and a process of
Learn_mg Pre_p_a_re learning explore important understanding. making meaning.
experiences activities.
content through
discipline-authentic Create opportunities for | Learners understand,
processes. learners to remember and reapply
aut hent i cal | theirlearning.
and synthesize key
ideas.
Identify language
objectives and key
\J?](i:tébmary for each Design academic Learners confidently
Language Use academic language supports that | use the _Ianguage of
development language Plan to integrate deepen | ear |the d|§C|pI|n¢ to
' conceptual describe their

intentional and
frequent academic
language instruction
and practice.

understanding.

understanding.

Resources

Offer resources.

Leverage selected
resources to
differentiate
instruction.

Match resources,
including technology,
tol earner s’

Provide an abundance
of varied texts,
imagery, media, regalia
and manipulatives to
support thinking and
understanding.

Integrate technology as

a tool to increase rigor,

Learners explore and
make connections
between information
from multiple sources
(some of which they
self-select) in varied
ways.
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depth, access and

opportunity.

COMMUNITY

ELEMENTS

LEVEL OF PROFICIENCY

First Steps (1)

Productive
Dispositions

Acknowledge each and
every learner.

Refer to learners as
“reader s,
mat hemat i c
scientists

”
“

“

Describe and model
growth mindset.

Next Steps (2)
(all of 1,

Notice, name,
acknowledge the
assets of culturally
and linguistically
diverse learners.

Model and
encourage empathy
and perspective-
bending.

Celebrate effort.
Share own mistakes
and self-corrections.

Advancing (3)

(all of 2,

Include and
celebrate learners of
all backgrounds and
abilities.

Teach self-
advocacy, goal
setting, and self-
regulation.

Encourage
perseverance; honor
mistakes as learning
experiences.

Peak Performance (4)

(@lof 3, pl us

Learners demonstrate
respect for and curiosity
about people and cultures
different from their own.

Learners persevere, self-
advocate, and encourage
peers.

Environment

Display resources,
strategies, norms,
content.

Make learning
materials available.

Arrange furniture to
invite collaboration
and accommodate
|l earner s’

Organize materials
for ease of learner
access.

Post thinking on
anchor charts.

Create an
aesthetically
pleasing, thoughtful
and thought-
provoking
environment.

Display a variety of
work representing
diverse strategies
and perspectives.

Learners independently
use the environment -
including materials,
displayed work, and
spaces for collaboration -
as resources for their
learning.

Relationships

Learn and accurately
pronounce |
names.

Appreciate differences
between home cultures
and school culture.

Devote time regularly
to relationship
building with and
among students.

Communicate with
families about beliefs
and purpose.

Know about
|l earners
outside the
classroom.

1

Develop ongoing
connections
between home and
school.

Learners belong to and
care for the learning
community.

Families are engaged in
suppor ti ng | ear
success.

COMMUNITY

Refer to shared
values, such as

Model and discuss
shared values.

Weave intentional
conversations about
shared values into
academic work.

Learners exhibit integrity,
agency and kindness.

Norms honesty, integrity, | Notice and name L
- i Co-create and invite
(see responsibility. behaviors congruent reflection on class L hold
Workshop) with expectations. earners noid peers
) . agreements. accountable for scholarly
Establish behavior behavior
expectations. Invite learners to make '
g Wel come | ear
decisions. L )
leadership in upholding
agreements.
( )|
17
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Recogni ze |
thinking and
understanding through
paraphrasing and

Acknowledge, attribute
and record |
ideas, and refer to them

Learners own their role in
the intellectual life of the
group, referring to and

Listen. probing. throughout studies. .
. celebrating g
Ownership thinking.
Wel c o me | | Demonstrate the Create explicit links
ideas. expectation that all are | between what learners .
Learners que
teachers and learners say, do and understand, ; . .
. : . ideas influence teaching
by using plural and instructional next .
“ and learning.
pronouns, steps.
“our .’
Provide Invite regular reflection Learners make wise

Collaboration

opportunities for
learners to work

Use multiple grouping
strategies, including
choice.

on | earners
interdependence.

choices about when to
work independently and
interdependently.

(see together.
Worksho [
P) . Support | ea _Str_at_eg|cally balance Learners collaborate
Model conflict . individual and ; ) .
) problem solving. . inclusively, flexibly and
resolution. collaborative work. )
effectively.
STUDENT CENTERED (WORKSHOP)
LEVEL OF PROFICIENCY
ELEMENTS _ Next Steps (2) Advancing (3) Peak Performance (4)
First Steps (1)
(all of 1, @of 2, plus (all of 3,
Create daily Match resources, Endade learmners in
opportunities for supports and time to gage Learners lead meaning-
, . . authentic work of the .
Independence || ear ner s work with complexity o o making throughout
. discipline for the majority L9
independence and of task(s) and o learning time.
i R of learning time.
collaboration. individual needs.
Learners understand and
independently follow
Enact a daily routine rituals to efficiently L d
. Experiment with to guide workshop. transition through €arners own an
Rituals and . operate the workshop
: routine and workshop. ) ’
routines I in the absence of their
structure. Prioritize learner work
: teacher.
time. Workshop elements are
sequenced effectively
and flexibly.
Activate and build Engage | ear n|Learnersfeel curious
. Hook| ear ner g . .
Opening . background in the work of the day; and compelled to
interest. .
knowledge. create a n e| explore.
Efficiently
demonstrate Teacher or learners think
procedures or aloud, model or Learners actively listen
. processes integral to demonstrate one or y
Communicate | . e and set purpose for
earners more specific thinking .
. purpose for . . T . learning.
Mini-lesson | - independence during strategies in service of
. earning. ; o
(Crafting) work time. metacognition.

Provide directions.

Model precise
academic language
that facilitates

|l earners

Flexibly time mini-lesson
in response
needs.

d

Learners know why and
how to persevere
during work time.
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Structure time so
that the majority is

Invite learners to read,
write, solve, talk,
create and/or think,

Offer choice among
various levels of
challenge aligned with

Learners use work time

Work time then document their the learning goals and o
(Composing) | gepenar o | [ unersandn, | resources.
(see collaborative work. . o learning authentic to
Community) Integrate independent, | Create opportunities for the discipline
Redirect as needed paired and small Iearners. to work' and '
" | group work share with a variety of
appropriate to the peers.
task(s).
STUDENT CENTERED (WORKSHOP)
Provide clear
expectations and Respond to patterns and Learners are able to
appropriate supports trends in [|e rovide feedback about
Watch and listen t to ensure that learners | thinking by adjusting {)h . d
' including invitational '
Awareness Check in with Notice and name groups, as needed. Learners make efficient
I IReepenes | I dividuals and small strategic th|r_1k|ng o and wise choices about
(see Inavidu propel learning and | Catch and release :
Assessment) | droupstore-engage | ongagement. learners for timely, their task, use of
them in the task as . . . . resources, pursuit of
needed. . intentional instruction scaffolds, and selection
Provide general that deepens of collaboration
feedback to learners understanding or artners
at the end of the enhances efficiency. P ’
workshop.
Notice and name
attributes of high-quality
Listen in on individual | thinking and
or collaborative work engagement.
in order to formatively
Circulate during work | assess. Resear ch | e al Learnersconferwith
time. thinking and peers.
Conferring Ask learners understanding to guide
Monitor and record questions about their instruction by asking Learners own progress
| ear n ewths '’ progress. questions that promote toward their goals.
insight and
Individualize metacognition.
instruction as needed.
Co-create goals and next
steps.
Structure varying
opportunities for learners | Learners integrate and
Invite learners to to synthesize their contextualize learning
share work and learning. experiences to
Sharing & Set aside daily time thinking. remember and reapply.
Reflection for reflection. Invite reflection on

Revisit purpose as
lesson closes.

process and content
learning goals, as well as
| ear ne rgmith, i w

a variety of formats.

Learners deepen
awareness of
themselves as learners
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UNDERSTANDING (THINKING STRATEGIES)

ELEMENTS

LEVEL OF PROFICIENCY

First Steps (1)

Next Steps (2)
(all of 1,

Advancing (3)

(all of 2,

Peak Performance (4)
(all of 3, o

Metacognition
» Background
knowledge

* Questioning

* Inferring

* Sensory Imagery
* Determining
importance

* Synthesizing

» Monitoring for

Honor all
thinking.

Notice and name
strategies used
to make
meaning.

Create time for
thinking, dwelling with
ideas; highlight
understanding as the
purpose of thinking.

Describe own
experiences of
thinking that led to
understanding.

Narrate the evolution of

individual s’
group’'s thin
learning.

Engage learners in
conversations about how
and why thinking
strategies support their
understanding.

Learners notice and name
how thinking strategies
support their journey
towards understanding.

Learners use thinking
strategies to persevere in
the face of challenge or

meaning Notice and name confusion.
learner s’ p r o| Celebrate insight, as well
using the language of | as growth and revision.
thinking strategies.
Expect learners
to use one or Set goal s f| Leverage understanding
more thinking acquisition of thinking | with thinking strategies. Learners honor thinking,
strategy(ies). strategies. as demonstrated by
Intention Weave thinking strategy | careful listening, articulate
Communicate Match thinking instruction consistently speech and clear written
the need for and | strategies to learning over time into content communication.
value of experiences. learning experiences.
thinking.
Intentionally layer ideas
Welcome Provide rich tasks and | and learning experiences | Learners make meaning
Tasks learners to share | diverse texts that that invite learners to over time and take action

(see Planning)

their own ideas
about content.

spark learners to
respond.

deepen and refine
conceptual
understanding.

to apply their
understanding.

Post the thinking
strategies in the
room.

Describe thinking
strategies as
transferable tools for

Create and scaffold
intentional and varied
opportunities for learners
to authentically apply

Learners use thinking

Sg?:;:é of Refer to the meaning making. thinking strategies as ;tra_tslgles ggtzenncz(ijlly, |
ibili thinking tools for comprehension. | "eXibly and independently
Responsibility strateqies Model think in a variety of genres and
gies. odel t mdmg ini- | A iate | across disciplines in
_ strategies during mini- [ Appreciate| e ar ner | ¢ oo of understanding.
Describe lessons and while innate knowledge of
strategies and conferring. thinking strategies as
their use. tools for living.
UNDERSTANDING (THINKING STRATEGIES)
Provide explicit As needed, provide
: . vocabulary instruction | sentence stems, Learners socially
Speaking and Invite .
L . . to ampl i fy | protocolsand construct knowledge
Listening conversations

(see Discourse)

about thinking.

use of thinking
strategies and
academic language.

conversation structures to
facilitate meaningful
discourse about thinking.

through purposeful and
meaningful conversations.
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Provide
structures for

Model and invite

Demonstrate how to

learners to learners to record reference and re-appl L ind dentl
document thinking in multiple . " pply earners indepenaently
ey hel d t hi nk | select appropriate
: thinking. formats. .
Documentation structures to hold their
g i thinking, and then use
Post individual Match method of Create ongoing need and g, ant
; I use for learners to access | those intentionally.
and group holding thinking to the their recorded thinkin
thinking in the text or task. 9:
classroom.
Establish routines of self- Learners.naturally y
. o consider, H (
. Structure reflection monitoring that support I .
. Model reflection o , thinking helping me to
Reflection about how thinking |l earners on "
about strategy ; . under stand?
(see Workshop) strategies help awareness of thinking ;
use. . strategies work best for
learners understand. strategies as tools for 4
. me to independently
understanding. .
create meani
DISCOURSE
LEVEL OF PROFICIENCY
ELEMENTS _ Next Steps (2) Advancing (3) Peak Performance (4)
First Steps (1)
(all of 1, (all of 2, (all of 3,

Focus discussions

Present important

Use discussion to build
enduring understanding of
complex ideas.

Learners capitalize on
the perspectives of their

Learning around making concepts, challenges s 1o explore depth
(see meaning of or paradoxes that . peers 1o el plore dep
Planning) standards-based invite rigorous thinking Structure apportunities for and comp exity and
content. and conversation. learners to provide and make meaning as
discuss claims, evidence experts in the discipline.
and reasoning.
Create time for Invite partners and small
learners to groups to construct
independently meaning befo_re engaging in Learners take
; whole class discussions. !
generate ideas and ownership of the
SE L P.Ian time for que;tion_s befo_re or b l ect structure and contgnt of
discussion. during discussion. urposeiully select engaged, academic
proto_cols_, thlnkmg ok conversations in service
Use a variety of an_d linguistic frames to of understanding.
discussion formats guide group conv_ersau_on
regularly. and promote participation
by all.
Co-create and post
agreements that
Invite discussion. Frllegicsrlctéigzr.tlmpanon Model effective speaking, Learners invest in the
active listening, pausing, success of each
Expectations gggsgalearners © Uphold agreements. probing and paraphrasing. discussion and hold
derstanding . peers a_lccountable for
;Jhnrough Asks learners to Model and practice upholdlng norms of
conversation. reflect during or after accountable talk. productive discourse.

discussion on both
content and process.
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Welcome all
learners to share
thinking orally.
Equity Balance quiet
think time, teacher
talk, and learner
talk.

Encourage peer to
peer conversation and

Intentionally integrate
strategies to equalize

Encourage all learners to
participate in and listen to
discussions.

Maintain mutual respect by
providing feedback on
appropriate tone or
comments.

Learners lead
respectful, learning-
focused discussions
that include multiple
perspectives.

DISCOURSE

Expose learners to
rich metacognitive
Language and academic

Development | language.

Provide scaffolds for
understanding
disciplinary
vocabulary, text
structures, figurative
language and
academic language.

Create authentic
opportunities for learners to
practice academic language
and exercise social capital
in conversation.

Learners use academic
language with
increasing
sophistication as they
participate in classroom
discussions.

Ask compelling

Model invitational

Invite learners in
conversation to ask
questions; synthesize; test
concepts and hypotheses;
formulate conjectures;

Learners provoke and

Listen. language, clarifying construct explanations, fhi:k?nl :n\ﬁtn %de P g
I . . questions, effective challenge reasoning, argue g, Invite &
Facilitation Facilitate learning- argument and and draw conclusions. welcome differing
focused views, as well as share
discussions. disagreement Invite |learne their own evolving
' . erspectives.
metacognition about the Persp
Monitor and document | evolution of their own
earners understanding through
discourse.
ASSESSMENT
LEVEL OF PROFICIENCY
SUBCOMPONENTS Next Steps (2) Advancing (3) Peak Performance (4)

First Steps (1)

Self-monitoring

Communicate
purpose for
learning.

(all of 1,

Provide success criteria
for major tasks.

Invite learners to self-
assess.

(all of 2,

Co-construct descriptors
of quality.

Structure |
regular self-assessment
of progress towards

(S

(all of 3,

Learners set goals,
self-assess, and
reflect on their
growing
understanding.
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learning goals and
success criteria.

Assessment
Design

Plan informal and
formal assessments
of process and
content goals.

Integrate multiple forms
of assessment,
including performance
assessments.

Plan backwards from a
summative assessment
aligned with objectives
and standards before
teaching the unit.

Provide authentic,
engaging and
purposeful opportunities
for learners to
demonstrate
understanding.

Plan to observe for
specific learner
behaviors that
demonstrate
understanding.

Learners exhibit
progress towards
mastery of standards
in multiple meaningful
ways.

Data Collection

Ask learners
whether they
understand.

Listen to and learn
about |l ear
academic and
social-emotional

Seek evidence of
understanding by
observing and listening
to learners during work
time.

Confer with learners to
name, understand,
support, respond to and
document thinking.

Gather a variety of
artifacts as evidence of
understanding.

Learners self-assess
regularly and
accurately and
document their own
growth.

needs.
ASSESSMENT
Triangulate a variety of formal
Use d and informal assessments,
| se data to asses§ including conferring records, to
Data Use Use data for eda_‘r her S . p_r Olassess learners Learners use data to
(see grading. or adjust instruction, Invité. | ¢ jije planning and instruction. | set goals and monitor
. learners to revise, make
Planning) - growth.
decisions about resources A . t of instructi
and groupings. ssess impact of instruction on
achievement; revise plans
accordingly.
Notice and name productive
Provide descriptive, learning behaviors and how L K
accurate, and timely they lead to understanding. egrnerls see f, e)é%e(:tk
feedback about thinking, 32 tP:I;ier C?g]eregg ac
Provide process and/or content. Create multiple opportunities progress.
feedback for learners to give feedback to L i
Feedback about task Structure peer review of one another, as well as and to ;efarr;_ers fprodvtl) ek ‘
completion works in progress and their teacher about their own efec |vethee z?jctho_
P ’ work completed. progress. one anothér an er
teacher, as well as
. . honestly assess
Give feedback that propels | Teach learners to give Y
. . themselves.
learning and growth. feedback that propels learning
and growth.

——
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Section 111 (Cont.)
F. Addressing Significant Academic Needs

In June 2018 The Futures Organization submitted a summary report after a thorough audit of the Coeur d’Alene School
District Educational Services. Among the findings, the Futures auditors described their concern that many students with
learning disabilities are receiving interventions in pull-out programs, and those interventions should be delivered in
classrooms, in the students’ Least Restricted Environment (LRE).

To the degree that inclusionary models are correlated with Culture and Climate (among other factors), it is
interesting to note that the District’s data on Least Restrictive Environment (LRE) are much lower than analogous
school districts with respect to size (i.e., those having at least 500 SWDs) and geography (i.e., those located in its
Region). More specifically, 50% percent of Students with Disabilities (SWDs) are spending at least 80% of their
school day in the general education environment, which compares to a state average of 67% and is well below the
58% average of Analogous Idaho School Districts (AISDs) (Futures Education Report to District #271; 2018)
The Futures researchers, in their summary report, go on to suggest that general education teachers should work to
“develop classroom practices such that the special needs student(s) can participate in the general education setting” (p.

11).

In post-audit discussions with District Administrators, the Futures team presented their opinion that without a broad range
of instructional practices, students who struggle academically are too frequently pulled out of their least restrictive
environment for interventions, and many educators tend to view the RTI and MTSS process as merely a “pass-through”
for IEP referrals (p. 18).

The Futures team offered recommendations including: 1) professional development for teachers on differentiation for
student learning needs, 2) creating classroom environments in which teachers regularly assess students’ learning
development, 3) using Universal Design principles in lesson planning to improve engagement and access to the

curriculum, and 4) moving away from a one-size-fits-all approach to instruction.

The PEBC Teaching Framework aligns well with the recommendations from the Futures Report. The Framework
describes in multiple domains expectations for teachers to: 1) design productive and safe learning communities, 2) utilize
the conferring model to understand and address the needs of students who struggle, 3) use assessments, scaffolding,

modeling, and student supports to intervene when students experience difficulties.
Below are several examples from the PEBC Teaching Framework that support this claim:

1 The Framework calls for teachers to develop multiple ways to systematically assess their students’ learning
progress and adjust lessons accordingly.

“Teachers triangulate a variety of formal and informal assessments, including conferring records, to
assess learners’ understanding, guide planning and instruction. Assess impact of instruction on
achievement; revise plans accordingly.”

“Research learners’ thinking and understanding to guide instruction by asking questions that promote
insight and metacognition.”
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The Framework calls for differentiated learning in order to build on students’ assets and prior knowledge.

“Engage learners with open-ended, differentiated challenges that invite struggle in service of conceptual
understanding.”

“Create and scaffold intentional and varied opportunities for learners to authentically apply thinking
strategies as tools for comprehension”

The Framework calls for the development of safe learning communities to nurture and support learners’ struggles,

and promote a growth mindset.
“Include and celebrate learners of all backgrounds and abilities.”
“Teach self-advocacy, goal setting, and self-regulation.”

“Encourage perseverance; honor mistakes as learning experiences.”

Summary: As the District works to improve the learning conditions for all learners, we can confidently rely on the

instructional practices described in the Teaching Framework. The principles of the framework guide our educators in

building inclusive classrooms where students who struggle can have academic and social and emotional needs met in the
least restrict environment.

What is needed is a collective effort among all of us to search for ways to foster a sense of belonging in our
schools, not only for students, but for the staff as well... If we are to create schools in which students feel

welcomed and part of a community, then we must begin by creating schools that welcome the diversity of all
children (Kunc, p9).
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Section 1V:
4 Cs Student Rubric

In the last ten years leaders of all kinds have been interviewed to determine which 21st century skills were the most
important for K-12 education. There was near unanimity that four specific skills were the most important (Ed Leader

2018), which closely resemble the Coeur d’Alene School District’s themes of our Portrait of a Graduate. The “Four Cs”

skills include:
o critical thinking,
0 communication,
o collaboration, and
o creativity

The Coeur d’Alene School District added two “Cs” to their list of skills and dispositions: Content Knowledge and
Character. Our school district has been energized around our growing collective vision for 21st century learning, which
has served as the cornerstone of leadership professional development, as well as onsite professional development and

instructional coaching in our schools.

The EdLeader21 4Cs rubrics linked in the following table offer support to educators in assessing the 4Cs in their
classrooms in a way that is slightly different that the Teaching Framework. The 4 Cs rubric is specific to students, rather

than teachers. It lists the identifiable behaviors and skills of students in the classroom.

The 4Cs rubrics covers grades 3-4, 7-8 and 11-12 in each of the 4Cs: critical thinking, communication, collaboration, and
creativity. These rubrics have been designed with formative assessment of student work in mind, but they can be adapted
for many additional uses. These student-focused rubrics are designed to:
1 Define the performance areas associated with each of the 4Cs.
Define important dispositions and habits of mind associated with each of the 4Cs.
Support balanced, formative assessment of the 4Cs in student work.
Illustrate a continuum of student performance, including exemplary performance, in each category.
Provide a common vocabulary for stakeholders regarding the 4Cs.

Be adapted for use in different grade levels and core academic subject areas.

=A =4 =4 =4 =4 =4

Help teachers assess performance on complex tasks that enable students to demonstrate mastery of targeted 21

century skills.
The 4 Cs rubrics are “content agnostic” by design. They have not been aligned with any core academic subject areas.
Teachers and coaches may choose to adapt the rubrics for a variety of disciplines. As our School District continues to

build out a Whole Child Social and Emotional Framework, the 6 “C” (Character) will be added to the rubrics.

What do Levels 1-4 mean in the rubrics?
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The rubrics are intended to support student progress in mastering the competency. Levels 1-4 do not contain labels other

than numbers, due to the wide variety in the descriptions of proficiency levels in student work. That said, the following
descriptions of each level are offered below, with a recognition that the rubrics can be customized.

"I Level 1: describes student performance that requires significant support in reaching basic proficiency.

[ Level 2: describes student performance that is approaching proficiency.

[7 Level 3: describes a “proficient” level of student performance.

[J Level 4: describes student performance that is exemplary and exceeds proficiency.

To access the Rubrics by Grade Level, click on the links in the table.

Rubrics Grades 3-4 Grades 7-8 Grades 11-12
Critical Thinking Grades 3-4 Grades 7-8 Grades 11-12
Creative Thinking Grades 3-4 Grades 7-8 Grades 11-12

Communication Grades 3-4 Grades 7-8 Grades 11-12
Collaboration Grades 3-4 Grades 7-8 Grades 11-12
( |
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https://drive.google.com/file/d/0B3X4_FUqH5jSdHdvZDl0RnBjWE0/view?ths=true
https://drive.google.com/file/d/0B3X4_FUqH5jSNUhPZ0NkaXdWZmM/view?ths=true
https://docs.google.com/document/d/149dRzSzPv-s-Gsi-uXNl7Ye52mWiRycjPEqnNitXw4c/edit?usp=sharing
https://docs.google.com/document/d/1irRVSg0dWh62bJZa7d1MHX38v3u6SUxcp-IEcw0tkhE/edit?usp=sharing
https://docs.google.com/document/d/1h_BlQrhbRlUZUHgCW4wHKRo1kPmWe4i0Vw2XF9eR2o4/edit?usp=sharing
https://docs.google.com/document/d/1plaX5X21SlxvQjFkfQ-grHMpzeORlVDrOamkhVQRXdM/edit?usp=sharing
https://docs.google.com/document/d/14ePLC4RMn1cQV82UcIW-76t-o5nlhPceKmuAWvFpk0Y/edit?usp=sharing
https://docs.google.com/document/d/1v2WzUSx7OmrLHr4Yy3xGc727WyjiVkY0ll8DJVs3F2o/edit?usp=sharing
https://docs.google.com/document/d/1YPaZDNhAUGhSDHiBGDaBSelXKYmZrqI1izdCXJIWGlA/edit?usp=sharing
https://docs.google.com/document/d/1ML9htFhQXFuJj1g-OlYHJbRXGvwJXJpdTYTQtkeaxns/edit?usp=sharing
https://docs.google.com/document/d/1uHb0iR6tA_Hyalh7zrG-rvKHtw_yNCioDayLV2Dgkcs/edit?usp=sharing
https://docs.google.com/document/d/1AmOpWv2sdNB2jUgsUwimta1RRcS-_HXa6dx_Q24N1iI/edit?usp=sharing

Section V
Applying the Framework

A. Professional Development and the Framework

The Instructional Framework will become the lens through which all professional development is designed and evaluated.
Beginning in the fall of 2020, all professional development efforts, both school and district wide, will emphasize
instructional improvements that align with specific dimensions of the Framework. School professional development
funds, District professional development resources, instructional coaching, and staff development events and institutes

must elevate instructional practices directly linked to the Framework.

B. Using the Framework for Planning Instruction

The purpose of the Framework is to help educators identify and understand the extent to which learning experiences

give students opportunities to build competency in these critical dimensions. Each strand on the Teaching Framework and
the 4Cs rubrics describe a progression, with activities that are further to the right releasing to students more control over
their own learning—control over work, work processes, and outcomes. It’s critical to remember that the intention is never
that all instruction should be at the far end of the guide at all time. This Framework is a tool, and only a tool, for thinking
about and planning instruction that will help students develop skills in the areas of the 6 Cs (Content Knowledge, Critical
Thinking, Creativity, Collaboration, Communication, and Character).

C. The Role of the Framework within the Curriculum Review

The Framework will have a significant role in the Curriculum Review process. The Coeur d’Alene curriculum review
process is a model which plans backwards from the desired results we seek for students. There are three stages in this

model:

Stage 1. Identify desired results.
Stage 2. Determine acceptable evidence.

Stage 3. Plan learning experiences and instruction.
While the Instructional Framework will be a part of Stages 1 and 2, it will dominate Stage 3. The Guiding Question in

Stage 3 is: What instructional strategies and learning activities are needed to achieve the results identified in Stage 1 and

reflected in the assessment evidence specified in Stage 2?
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As teams work through the Curriculum Review process, they will articulate which dimensions of the Teaching

Framework they are targeting and will intentionally include those in the planned learning experiences.

D. The Teaching Framework and the Danielson Evaluation Model

In accordance with the Idaho State Department of Education, the Coeur d’Alene School District relies on the Danielson
Model for Teacher Evaluations to evaluate teacher performance. The Danielson Model assesses teacher performance in
four domains:

1. Planning and Preparation

2. The Classroom Environment
3. Instruction

4. Professional Responsibilities

In early explorations of the PEBC Teacher Framework, some administrators wondered whether the PEBC Teaching
Framework (or any new Instructional Framework, for that matter) would overwhelm teachers. Administrators wondered,

“Would teachers feel pressured to learn another set of guidelines and rubrics that conflicted with the Danielson model?”

Last spring (2019) several CDA school administrators invited their certificated teams to begin an exploration of the PEBC
Teaching Framework in order to 1) assess their own teaching practices and goals, and 2) get feedback on the similarities

and differences between the PEBC Teaching Framework and Danielson.

Initial feedback from administrators indicates what District administrators had imagined—that the two frameworks,

although used for different purposes, appear highly complementary.

9 The Danielson Framework for Teaching provides a common language for instructional practice, as well as a
philosophical approach to understanding and promoting effective teaching and learning.

1 The PEBC Teaching Framework offers guidelines and rubrics for three of the four Danielson domains: Planning
and Preparation, Classroom Environment, and Instruction. In each of those domains, the PEBC framework offers
a rubric as a pathway to teaching and learning excellence. The focus of the PEBC Framework is to create highly
engaging, deeply thoughtful, and exceptionally personalized learning environments.

1 Both of the models rely on research and evidence to describe effective instructional practices. Both offer a vision
of instructional excellence, a roadmap for pursuing it, and a set of discrete practices that describe it. To that end,

when teachers excel in the use of the PEBC Framework, they also find success with the Danielson Model.

Certainly, there are subtle differences between the frameworks, with the PEBC Framework, for instance, focusing
intensely on descriptors of the language, classrooms structures, and student behaviors that produce strong use of the
Thinking Strategies.

In general, however, it appears early on that the two frameworks, rather than create confusion, offer multiple ways to

describe and guide successful instructional practice. As the District becomes increasingly familiar with the PEBC
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Teaching Framework and the 4Cs Rubric, teachers and administrators will continue to understand more deeply the
relationship between the PEBC Framework, the Danielson Model, and the 4Cs Rubric in order to bring about

improvement in teaching and learning.
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